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Preface 


Counseling Strategies and Objectives originally was written for use by 
the counselor-trainee about to begin his first contacts with clients through 
practicum or some similar experience. The need for such a book became 
increasingly evident as we assessed the needs of our students. Many of them 
could describe quite well what they should do in the interview. However, 
when faced with another human being who was seeking professional assis- 
tance, their knowledge suddenly seemed vague, abstract, and for all practical 
purposes, almost useless. 

Indeed, we became weary of the exclamation: "I've read all those 
counseling theories but now what do I actually say and do in the interview 
process?" Increasingly we realized the need for a book that delineates and 
gives practice in some specific counseling strategies that pertain directly to 
the interview process. 

One additional realization, beyond the need for practicality, was the 
need for a book that would bring together the most important aspects of 
various counseling theories. Again, we were struck by the anxiety state 
generated in beginning counselors who, after exposure to many seemingly 
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divergent counseling approaches, could find no way to js d aon oa 
alities of the process into a meangful whole. Therefore we have a fie 
to formulate a counseling model that draws upon similarities amang p à i 
emphasizing basic wd common to all theoretical approaches. We ca 
i iscrimination model. 

m no the generation of the book continued, and its use increased, 
we realized that the value of such a book is not limited solely to the nnd 
selor-trainee. The emphasis on the relationship, communication, an Зи 
crimination processes makes this book a valuable tool for anyone engage 
in a helping profession, regardless of its nature or level. Thus, the vonk Э 
not only intended for counselors-in-training, but also for those паре 
in para-professional and in-service training in other areas related to counse ~ 
ing. Toward this end, we anticipate finding the book in use by residence ha 
counselors, mental health workers, and social workers as well. 

In conclusion, we would like to point out that we began in much the 
same place as beginning counselors, unsure of ourselves, feeling a bit pre- 
sumptuous at the notion that we could help others, sometimes questioning 
our motives. We doubt that these feelings ever disappear, though they do 


decrease greatly in intensity. One feeling that does not decrease is th 
desire to enhance the value of our contacts with others. 
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cerns and trouble, 


That the counselor's beh 
intervention, and 


Р " “ . OP con- 
àn intervening agent in the client's world of 


t2 


А ; A » vehicle for 
avior, verbal and otherwise, is the vehicle 


- That the nature of this interv 
or undesirable by 
client's goals. 


ention may be viewed as e dee 
the client, depending upon its relationship to 
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Introduction 


This is a book about counseling strategies. It is also about helping 
people. The current emphasis in counseling on accountability clearly in- 
dicates the need to examine our efforts in terms of goals and outcomes. 
On the other hand, we would certainly be remiss if we failed to keep fore- 
most in our thinking the human element that makes counseling a unique 
experience. Therefore, although each chapter tends to focus upon specific 
objectives and behaviors characteristic of the counseling process, these 
techniques and goals are subservient to the human relationship that de- 
velops in successful counseling. 

Counseling is both unique and predictable. It is unique in the sense 
that one rarely can anticipate the kinds of problems and concerns that 
a particular client will present. Experienced counselors and therapists of- 
ten admit that they are frequently surprised by the topics their clients in- 
troduce. At the same time, counseling is predictable in the sense that 
many problems or concerns are widely shared by people. Everyone has 
been depressed, felt defeated, indecisive, confused. Expressing these feel- 
ings often is difficult, and there are specific things the counselor can do to 
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make it easier for the client to express such feelings. Thus we can predict 
that if the counsclor is able to recognize and respond to the subtle cues of 
the client, he will soon have the client talking about his feclings. We 
know that this prediction is true. If it were not truc, the accumulated ex- 
perience of the counselor would be of little value. 

Therefore, the book will focus upon those strategies and behaviors 
which grow out of the accumulated experiences of counselors. At the 
same time, an effort will be made to place these counselor activities in à 
humanistic perspective. Toward this end, the book begins and ends with 
a consideration of human qualities. Chapter Two attempts to identify those 
human and very normal behaviors which, under most conditions, would 
be inappropriate in the counseling interview. Chapter Eleven concludes with 
those human qualities that facilitate and enhance the building of positive 
growth relationships. Chapter Twelve identifies the specific challenges 
which face you, the counselor, as you integrate the material contained in 
this book. 

Sandwiched between are chapters that deal with problems over which 
most beginning counselors lose sleep. How does one counsel the silent 
client? What is the counselors impact upon the client, and conversely, 
what is the client's impact upon the counselor? How does one get the in- 
terview started? How does the counselor get the client to talk about his 
feelings? How do the counselor and client establish goals? How does one 
terminate the interview? the counseling relationship? 

Each chapter has been written using a structure that has come te 
be known as "programmed." It is intended to give the reader an OP- 
Portunity to assess his progress as he incorporates a body of knowledge 
into his own thinking. Questions are related to the immediately preceding 
material. Answers to questions will be found on the same page 25 Pe 
question or on the following page. The main purpose of the questions $ 
to focus your attention on the material with the ultimate goal of retaining 
what you have read. If this approach disturbs you, feel free to “cheat. 
It is all right to look ahead to the answers, On the other hand, yee 
ER find that this programmed approach permits you to acquire new PE 
ormation ina rather painless and even pleasant way. Don't knock it Un 
til you've tried it! 

If you are using this book as a member of a class ог in-service 
group, you may find that some members of the group proceed more 
Pos bis others. This is a natural phenomenon and should not be m 
i s to mean that the faster learner will make a better counselor 
a petis olde due if you should find yourself dedi IN 
text is that you ma me of your colleagues. The value of a рговга 

y proceed at your own pace. 
Most of the chapters conclude with a set of exercises. These a 
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structured experiences that permit a first-hand encounter with the strategies. 
The exercises can be carried out in any way you choose, although we would 
suggest that one good way is to organize into groups of three. One member 
assumes the role of counselor (or listener), a second member assumes the 
role of client (or talker), and the third member acts as observer. The client 
role should be a real one. This exercise is of greater value when the talker 
shares real concerns with the listener. The observer role is important be- 
cause, although he does not actively participate, at the conclusion of the 
exercise he provides feedback that can be most useful in helping the other 
two gain insights into their interaction. The roles should be rotated until 
each member of the triad has an opportunity to experience each role. At the 
conclusion, it would be meaningful to discuss the experience in the light of 
what you believe you have learned about yourself and about each role. You 
may find it useful to video- or audio-tape as many of these kinds of interac- 
tions as possible for an excellent feedback source. 

Finally, the behaviors and strategies should be related to "real-life" 
situations. You will find that many of the strategies will cast you in the 
role of “good listener." Such a role can be appreciated by your friends 
and associates. At the same time it can give you an opportunity to in- 
corporate your newly acquired knowledge into your existing life style. 


2. 


Reduction 
of Inappropriate 
Social Behavior 


1 
to al 
А ТЭ? istics common 
Counseling, though incorporating some characteristics 


4 ique char- 
processes of human interaction, nevertheless retains pan trate dis- 
acteristics of its own. Consequently, particular kinds of си setting 
Played in many daily events are not appropriate for the enar: of counsel- 
in that they are behaviors which do not facilitate the attainr 


; the 
; in th 
а А assist you 
ing goals and client change. The aim of this chapter " m social patterns 
assessment of your impact on others, to identify interfering cation 
in the counseling setting, a 


VORNE muni 
nd to learn more facilitative com! 
patterns. 


супопу“ 
, at are not Syn 
Patterson! has Pointed out certain behaviors that are 


follow- 
: e " e are the 

mous with the process of effective counseling. Among thes 

ing: 


tion may 
1. Counseling is not th 


i rma 
€ giving of information, though info 
be present. 


Ge AG Patterson, 


york: 
ings (New 

The Counselor in the School: Selected Reading 

McGraw-Hill, 1967), p. 219. 
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. Counseling is not the giving of advice. 

3. Counseling is not the influencing of attitudes, beliefs, and behaviors by 
persuading, admonishing, threatening, or compelling without the use 
of physical force. 

4. Counseling is not the selection and assignment of individuals to jobs. 

5. Counseling is not interviewing, though interviewing is involved. 


What, then, is counseling? Counseling is the helping relationship, 
which includes (1) someone secking help, (2) someone willing to give help, 
who is (3) capable of, or trained to, help (4) in a setting which permits 
that help to be given and received. Although there are many counseling 
approaches that would fit this set of criteria, certain common elements exist 
within all these approaches: 


1. Counseling involves responding to both the feelings and thoughts of 
the client. Or, thinking of this in another way, the counselor deals 
with both attitudes and behaviors of the client. Existing theoretical 
approaches differ with respect to emphasis and order of responsiveness 
to feelings and behavior. Some approaches (client centered; existential) 
favor an emphasis on feelings; others (rational-emotive; reality ther- 
apy; behavioral) emphasize the importance of behaviors and actions. 
An eclectic counseling model, however, would acknowledge the im- 
portance of being able to identify and respond appropriately to both 
feeling states and behaviors. 

2. Counseling involves a basic acceptance of the client's perceptions and 
feelings, irrespective of outside evaluative standards. In other words, 
the counselor must first accept where the client is at the present time 
before dealing with where the client could be. Considering this from 
the client's point of view, he needs the counselor's understanding of his 
current situation and concerns before he can anticipate growth and 
change in a new direction. 


a _ 


1. According to Patterson, counseling is something other than the 


giving of or 
eee 


3. Confidentiality and privacy constitute essential ingredients in the 
counseling setting. Physical facilities that preserve this quality are im- 
portant. Therefore counseling is not typically conducted in the coun- 
selor's home, the local coffee shop, or other informal, non-confidential 
settings. 

4. Counseling is voluntary; it is not usually effective when it is something 
that the client is required to do. Regardless of how the client is referred, 
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the counselor never uses coercion as a means of obtaining or continu- 
ing with a client. 

5. London ? notes that the counselor operates with a conservative bias 
against communicating to the client detailed information about his 
own life. Although there are times when counselor self-disclosure 
is appropriate, generally the counselor does not complicate the in- 
terview by focusing attention on his personal life and concerns. 

6. One skill underlying all systems of counseling is that of communication. 
Counselors and clients alike continually transmit and receive verbal 
and nonverbal messages during the interview process. Therefore aware- 
ness of and sensitivity to the kinds of messages present is an important 
prerequisite for counselor effectiveness. 


The correct answers to Item 1 are: information or advice. Re-read page 4 if 
you missed this item or are confused about it. 


2. Certain common elements exist within all counseling approaches. 
These include lack of evaluation, focus on the client, confiden- 


tiality, and an emphasis on 
content. 


Basic to all counseling approaches is ongoing communication between 
the counselor and client. Communication is conducted by verbal, non- 
verbal, and paralanguage modalities. That is, communication exists with 
words, with facial expressions, gestures, body movements, and with tone 
of voice, rate of speech, pitch and so forth. 


The correct answer to Item 2 is feeling or feelings or affective. Refer to page 
5 for a review of this topic. 


e—a 


3. Verbal, nonverbal and paralanguage 
is a process basic to all counseling approaches. 


. °P. London, The Modes and Morals of Psychotherapy (New York: Holt, 
Rinehart and Winston), 1964, p. 45. 
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COMMUNICATION PATTERNS 


There are basically three kinds of communication patterns which 
are common in ordinary social intercourse but inappropriate in the coun- 
seling relationship. These may be identified as follows: 


1. under-participation 
2. over-participation 
3. distracting participation 


The counselor who is an under-participator may have a fear of in- 
volvement either with the client or with a certain problem area. The 
under-participatory counselor's verbal communication is not direct; there 
is often too much reliance on the nonverbal. The under-participatory 
counselor may convey to the client that he is not able or willing to help 
him, thus reducing the client's faith in the counselor and in the counseling 
process. Behaviorally, an under-participatory counselor can be described 


as follows: 


Nonverbal characteristics: 


1. May appear stiff; little body movement. 
2. Body position often pulled away from the client. 


3. Eyes are often averted and downcast. 
4. Sometimes evidence of stooped shoulders, shrugging of shoulders. 


Verbal characteristics: 


1. Verbal speech characterized by monosyllabic responses or phrases 
rather than complete sentences. 


2. Verbal speech often is not continuous. 
3. Sometimes evidence of self-deprecating statements. 


4. Verbal responses are primarily reflective in nature. 


Paralanguage characteristics: 


1. Tone of voice is soft and weak; responses sometimes trail off into 


silence. 


The correct answer to Item 3 is communication or communicating. See page 


6 for review. 
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——M——À————— ———— ee 


4. The under-participatory counselor discourages the client from 


him which reduces the counselor's 
potential to help. 


ee ee er и 


The counselor who is an Over-participator may use this response 
style as a way to cover up feelings of anxiety in the interview. To exert 
control is often used as an anxiety reduction tool. This counselor relics 
heavily on action-oriented, confrontative statements and jumps to con- 
clusions without much awareness of the client’s feelings. Behaviorally, an 
over-participatory counselor can be characterized as follows: 


Nonverbal characteristics: 


1. Often a great deal of body movement; many gestures, fidgeting. 
2. Much animation and expression, often to the point of being distracting. 


Verbal characteristics: 


1. Verbal speech characterized by a high output of words, often a com- 
pulsive flow of verbiage. 


2. Verbal Speech often laden wit 


3. Length of response fre 
sponse. 


h detail and Tepetition. 
quently exceeds length of preceding client re- 


Paralanguage characteristics: 


1. Rate of verbal Speech is quite fast; 


pauses between sentences are few. 
2. Tone of voice often high and loud. 


The correct answer to Item 4 is trusting or believing. If the answer is not 
obvious, re-read page 7. 


5. The over-participatory counselor, though he may appear to be 


in control of the interview, is 
than one might first think. 


—————————— 


Probably more _________- 
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There is another kind of communication pattern inappropriate for 
the counseling setting exhibited by some counselors. This is the counselor 
who exhibits a distracting kind of participation in the interview. He may 
be involved, but he has difficulty focusing on the client and responding 
to the primary stimuli emitted by the client. The counselor who is a 
distracting participator frequently responds to secondary and irrelevant 
aspects of the client's communication. Behaviorally this kind of inappropri- 
ate participation can be described as follows: 


Nonverbal characteristics: 
l. Inappropriate smiling, frequent nervous laughter. 


Verbal characteristics: 


1. Speech characterized by distractors; speaker does not respond to the 
stimulus at hand but to a secondary stimulus. 

- Speech further characterized by shifts in topics. 

Speech often centers on others rather than the client, and the past 

rather than the immediate present. 


wr 


The correct answer to Item 5 is anxious or nervous. See page 8 again for 


review. 


ee ee 


6. Some counselors may be involved in the interview, but their 


participation is in that it cen- 
ters on others than the client, and on secondary and irrelevant 


aspects of the client’s communication. 


eee 

Below are some client statements followed by counselor responses. 
Describe each counselor response by (a) whether or not he responds to 
the client’s statements, and if not (b) the nature of his inappropriate re- 
sponse, such as shift of topics, focus on others, or focus on past. 


A. CLIENT: “I think I just have to go away for awhile. The pressure 
is really building up." 
Couns.: "What would Bob say to that?" 
B. CLIENT: “She doesn't really care anymore, and I've got to learn 
to accept that." 
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Couns.: 
C. CLIENT: 


Couns.: 
D. CLIENT: 


Couns.: 


“You are fairly sure that she doesn't care." 


"Money is the biggest problem I have in school. The 
grades aren't that hard to get." 


“What did you do last year?" 


"The job I have isn't fun, but I'm afraid if I quit, I might 
not get another job." 


"Jobs are really getting hard to find." 


The correct answer to Item 6 is distracting. Go back to page 9 if this was 


unclear. 


Here are the answers to the exercises at the bottom of page 9: 


This response probably was inappropriate. The counselor seems 19 


have fopic|umPed by bringing up Bob. In addition, the counselor 
ignored the client's referral to the pressure and its effect upon him- 


B. This response is appropriate, though it isn't the only possible oP” 
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propriate response. The counselor is responding directly to what the 
client said. 

C. This is an inappropriate response. The counselor didn't respond to any 
of the key words in the client's statement (money, problem, grades). 
Instead the counselor decided to do some history-taking. 

D. This is an inappropriate response. The client is talking about his feel- 
ings ("isn't fun"; "afraid"). The counselor's response has nothing to 
do with the client. It is more like a social commentary on the current 


economic scene. 


Now that you are aware of behavioral descriptions of inappropriate 
social behaviors and communication patterns in the counseling setting, can 
you deduce some appropriate behaviors? Be specific as to both nonverbal 
(face, eyes, tone of voice, rate of speech, etc.) body language (head, 
arms, body position, etc.) and verbal components (choice of words, types 
of responses, etc.). List them on a separate sheet of paper. 

Discuss what you specified as appropriate counselor behaviors and 
communication patterns. Try some out. You may find that you will need 
to un-learn some behaviors and re-learn some others. This will take a little 
time and practice until you feel completely comfortable with your new 
styles. With a partner, decide which of the following appropriate counselor 
behaviors are not present in your current repertoire. Set behavioral goals 
for yourself. What is it that you would like to be able to do as a result of 
your newly acquired learnings? Share this with your partner. Make some 
commitment about the kinds of things you are going to do this week to 
implement your goals. Your partner should do the same thing. This way 
you and your partner can give each other feedback about goal attainment 
as you continue to interact throughout the remainder of the exercises. 
Perhaps some of the appropriate counselor behaviors you listed for the 
exercise included: 


facial animation 

good eye contact 

occasional head nodding 

soft, firm tone of voice 

occasional smiling 

occasional gesturing with hands 

moderate rate of speech 

response to primary stimulus of client communication 

verbal speech centers on client and on immediate present 
occasional use of minimal verbal reinforcers, e.g. “mm-hmm.” 
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Сімотт, Ham G., Between Parent and Child. New York: Avon Books, 1969. 


Although this book is written to and for parents, it is essential reading for 
the future child counselor. It focuses upon communication between adult 
and child, suggesting ways that you can learn to talk "childrenese". 


Фокром, THOMAS, Parent Effectiveness Training. New York: Peter Wyden and 


Company, 1971. 


This book highlights techniques of communication skills, particularly those 
kinds of statements designed to communicate understanding of feelings. 


LOEFFLER, Dorotuy, “Counseling and the Psychology of Communication,” 


STRONG, STANLEY; TAYLOR, RONALD: 


Personnel and Guidance Journal, 48 (April, 1970), 629-36. 


Loeffler discusses the ways in which people communicate, the importance 
of communication in counseling, and describes six inappropriate or ineffec- 


tive counselor communication patterns. This is a “must” article for you 
to read and discuss. 


Е ; BRATTON, JosEPH; and LoPER, RODNEY, 
-verbal Behavior and Perceived Counselor Characteristics,” Journal 
of Counseling Psychology, 18 (November, 1971), 554-61. 


“Non 


ве authors studied counselors’ nonverbal behavior and found that cer- 
tain gestural, postural, and other nonverbal movements had a negative 
effect on how they were perceived. The study suggests that there are in- 
appropriate nonverbal behaviors that the counselor must also be aware of. 
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Counselor Reinforcing Behavior 


Have you ever tried to talk to someone who was fiddling with a pen- 
cil, staring around the room, or seeming to be interested in something 
other than what you were saying? If so, you can recall how this made 
you feel. You may have interpreted the other person's behavior as lack 
of interest in what you were saying. And, that seeming to be the case, 
you probably were not inclined to continue the conversation. It could be 
said then, that your talking did not get reinforced by the other person. 
The lack of reinforcement probably led to your ceasing to talk, or to the 
extinction of your verbal behavior. This can be described in other ways 
_ as well. It could be said that the listener lacked any involvement or commit- 

ment, or that the interaction could not develop into a helping relation- 
ship under such conditions. 

This chapter deals with the skills of counselor reinforcing behavior. It 
involves an awareness of the client's communications and, in turn, a 
communication of your attentiveness to the client. Attentiveness is related 
to other counselor attitudes, such as involvement and empathy. Price 
and Iverson found in their research that a high commitment on the part 
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of the counselor to the helping relationship seems to be much more fa- 
cilitative than low commitment.! Attentiveness is one way of communicat- 
ing this commitment and involvement to the client. Other studies indicate 
that counselor interest and commitment appear to be related to cli- 
ents’ and observers’ perception of the counselor's empathy ? and that at- 
tentiveness, empathy, and affectional nurturance are all related to one 
another? Furthermore, low-level reinforcers such as interest and approval 
are more generalized than overt reactions such as "That's good." 


——————————————————  AÓ$: 


1. When you are attentive to the other person, it can be said that 


your attentiveness is the other 
person to continue talking. 


ee cR свае аа ERE ЕЕА 


ATTENTIVENESS 


Attentiveness is communicated primarily through three channels: fa- 
cial expressions, bodily positions and movement, and verbal response." 
These communication modes offer cues to the client as to the level of 
acceptance, approval, agreement, rejection, or indifference associated with 
reinforcing behavior Do you prefer having someone look at you when 
you talk to them? When you are telling someone what you think, if they 
frown, what is your probable reaction? If you feel strongly about somè- 
thing and the other person doesn't seem to care about it, are you likely ig 
continue telling the person about your feelings? 


The correct answer to Item 1 is 
understand how this can be the 
page 13. If you have the correct 


n М : ot 
reinforcing or rewarding. If you don d 
correct answer, it would help to re-rec 


answer, please continue. 


with 


1L. A. Price and M. A. Iverson, ling 
ing 


Varying Statuses and Role Behaviors in th 
Psychology, 16 (1969), 469-75. 

? P. F. Caracena and J. R. Vicory, “Correlates of Phenomenological and Judged 

| Journal of Counseling Psychology, 16 (1969), 510-15. : S 
ЗН. L. Hackney, A. E. Ivey, and Е. R. Oetting, “Attending, Island, and po 
Behavior: A Process Conception of Counselor and Client Interaction," Journal 0 
Counseling Psychology, 17 (1970), 342-46. Й 

* Allen Ivey, Microcounseling: Innovations in Interviewing Training (Sprin&- 
field, Illinois: C. C. Thomas, 1971), 41. 

5 Hackney, et al., “Attending, Island, and Hiatus Behavior," pp. 342-46- 


“Students’ Perception of Counselors k 
e Initial Interview,” Journal of Couns? 


Counselor Reinforcing Behavior — 15 


А =~ = 


2. Reinforcing behaviors are an important way to communicate the 


counselor's or commitment to 


the client. 


The counselor's behavior can contribute to the client's feeling of se- 
curity. This increased sense of security, which occurs at the same time the 
client is talking about himself, can become a self-reinforcing phenomenon. 
Have you ever entered a new activity and found yourself to be very 
nervous and unsure at the outset? As you continued the activity, and 
nothing bad (perhaps even some good things) happened, did you gain in 
self-confidence? Did you put more of yourself into the activity as a result? 
Did it grow easier to become involved? 


The correct answer to Item 2 is involvement. If this correct answer is not 


familiar to you, it would help to review page 14 again. 


a 


3. As you are learning the skills of reinforcing behavior, keep in 


mind the three communication channels that permit you to re- 


spond to the client. These three channels are 


position, and 


expressions, == 


responses. 


we 


THE EFFECT 
OF FACIAL EXPRESSIONS 


sions to reinforce client behavior in 
d nods, and manipulation of facial 
al looks, indifference, etc. 


The counselor uses facial expres 
three primary ways: eye contact, head 
muscles to produce frowns, smiles, quizzic 


The correct answers to Item 3 are facial expressions, bodily position, and 


verbal responses. If these answers are not the same as your answers, 


refer to the paragraph on page 14. 
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4. If the counselor's behavior, facially, bodily, and verbally, com- 
municates to the client a sense of acceptance, commitment, and 


involvement, this can help increase the client's sense of 


Eye Contact 


What is good eye contact? You need not gaze fixedly at a client, but 
at the same time, frequent breaks in eye contact communicate non-atten- 
tiveness. A varied use of eye contact is more effective. Look at the client 
when he is talking. Occasionally permit your eyes to drift to an object aways 
but not far away, from the client. Then return your eyes to the client. 
Let yourself be natural. Do not be afraid to invite the client into the world 
of your vision. 

Perhaps you can better grasp the effects of eye contact by participat- 
ing in the following dyadic exercise. One of you should be the talker and 
the other the listener. While the talker speaks, the listener should listen, 
but avoid eye contact with the speaker. What are the effects on the 
speaker? This time try it again, but maintain eye contact with the speaker 
as described in the previous section. What effects does this have? Now те“ 
verse roles and again discuss the results. 


The correct answer to Item 4 is security, or safety. The client's feeling of 
security is discussed on page 15. 


CC 


5. Frequent breaks in eye contact are negatively reinforcing since 


they communicate 


—— ——— MH 


The Head Nod 


Affirmative head nods can indicate to the client that you are listening 
and being attentive. When overdone however, they can become distracting 
You do want the client to be aware of your attentiveness. The use of осса“ 


Counselor Reinforcing Behavior — 17 


sional head nods, paired with good eye contact, will reassure (rein- 
force) the client of your involvement and commitment. 


The correct answer to Item 5 is non-attentiveness or non-involvement. This 


response was discussed on page 16. 


—————— € —— 52 


6. Occasional affirmative head nods suggest to the client that you 


are . 


Animation 


Animation in facial expressions gives the client the feeling that you 
are alert and responding to his communications. It may be that your facial 
expressions serve as a kind of mirror for the client's feelings. Generally 
your facial expression should reflect the kind and intensity of the feeling 
being expressed by the client. Certainly an absence of facial expression 
(the proverbial dead-pan) will suggest a lack of interest, awareness, or 
mental presence to the client. Again, it is possible to be overly expres- 
sive. A smile is almost always more appropriate than a laugh (particularly 
when it is a nervous laugh). A continual smile becomes à negative stimulus. 
Frequent frowns can communicate disapproval. Occasional frowns, on the 
other hand, communicate the counselor's failure to follow or understand 
à particular point, and are therefore useful. 

With a partner, designate one of you a 
as the listener. While the speaker shares one of 
your tasks as the listener are as follows: 


s the speaker and the other 
his concerns with you, 


facial expression ог animation whatsoever 
ain complete impassivity. 

h is opposite of the feelings and 
For example, if the speaker is 
Discuss together the effects of 


1. Do not respond with any 
while the speaker is talking: maint 
Respond with a facial reaction whic 
concerns being emitted by the speaker. 
talking seriously, smile and look happy. 
this facial responsiveness. А . Р 
3. Respond with facial animation and expressions that mirror the kind 

and intensity of feelings being expressed by the speaker. Discuss the 

different results produced by this style. Reverse the roles and again dis- 

cuss the differential effects. What do you conclude about facial atten- 


z iode ВЕТ 
tiveness as a result of this exercise: 


~ 
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The correct answer to Item 6 is listening or being attentive. If you misse 
this answer, you might refer back to page 16. 


E Tov cT MM pL 3 


7. The overuse of facial expressions can produce a ______-- 
effect. 


ne ee пене нее: 


The key to bodily communication is to relax, physically. You will find 
yourself more able to listen to the client if you feel relaxed rather A 
tense, and your client will feel less tense if you do not appear tense. 11 
order to get your body relaxed, you must find a position that is comfort- 
able under non-stress conditions. You cannot bend your body into : 
pretzel and relax the muscles at the same time. Secondly, you must con 


ient 
centrate upon something other than yourself (preferably what the clien 
is saying). 


The correct answer to Item 7 is negative or undesired. 


LU IM M A ee БУЕ 


Р 5 that 
8. When you are aware of your own body tension, it means 


you are unable to give your client your full — ——— —^ 
uc nd C MA D er 


PCR . ound 
If your position is relaxed, you will be more able to move тен 
at times and make use of expressive gestures without moving and £ 


ing to the point of distraction. The following exercise may help УО 
achieve a desired state of relaxation. 


EXERCISE 1: RELAXING. 


; and 
While sitting down, raise your hands 
arms three to four inches above 


t 
the arm rests of the chair, and bom 
them drop. Feel the tension flow out of the arms. Let your back ano ing 
tocks contact as much of the chair as possible. Feel the chair Loupe 
against your body. Tense the muscles in your legs and then јетри 
tension. Repeat this tensing and releasing several times. Now take S 
or four deep breaths and after each breath slowly release the alr um 
your lungs. Do you feel more relaxed than when you started? Try to €x 


g Б CERE h s ex- 
cise again, this time without any interruptions between different body 
ercises. 
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The correct answer to ltem 8 is attention. If you missed this response, it 
would help for you to re-read page 18 and think about the implications 


of a tense appearance. 


[| ————— ————————————— 


9. Topic-jumping suggests to the client that you have your own 
ideas about what he should discuss. This tends to place the 


for topic choice on you. 


VERBAL BEHAVIOR 


The things you say will have immediate impact upon the Client. 
Many studies have shown that the counselors responses can mold and 
shape the direction of the client’s responses. There are several points to be 
Considered in terms of your verbal impact. First, fit your comments or 
questions into the context of the topic at hand. Don’t interrupt the client 
Or jump topics. Stay with the topic the client introduces and help him de- 
velop and pursue it. This implies more than a technique; it is a highly 
Conscious awareness of what is going on between you and your client. See 
if you can practice verbal following in the exercise below. 


The correct answer to Item 9 is responsibility. Can you see how this would 


happen? 


EXERCISE 2: VERBAL BEHAVIOR. In the roles of counselor/client, 


choose a Partner and sit in pairs, back-to-back. Concentrate on using ver- 
bal reinforcing behaviors as you listen to the other person for five min- 
utes. You cannot turn around: no eye contact, no gestures, only verbal 
responses. After five minutes, switch roles. You talk for B DE ms 
the other person will listen and respond verbally. 

_ The purpose of this exercise is to learn to communicate your atten- 
tiveness, involvement, empathy, and commitment by solely verbal means. 
Now discuss with your partner the limitations and values you experienced 
1 your verbal interaction. 


Vocal Characteristics 


The use of a well-modulated, unexcited vocal tone and pitch will re- 
assure the client of your own comfort with his problems. The use of in- 
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termittent one-word phrases (minimal verbal stimuli) serves much the 


same purpose as the head-nod and eye contact. These are verbal signs 


that you are listening and following what the client is saying. The bap 
common minimal verbal stimuli are: "Mm-hmm", “Mmm”, "Yes", | 
see", etc. There is one hazard which should be mentioned. Overuse o 
these verbal stimuli can produce а“ 


parrot-like" effect that has negative tee 
sults. Later chapters will show how you can use minimal verbal stimuli 
and the other types of reinforcing behaviors to assist the client in develop- 
ing his thinking. 


=O 


10. Minimal verbal stimuli tell the client that you are 


7——————— fo what ће is saying. 


The correct answer to Item 10 is listening, 


RECOMMENDED READINGS 
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‘rnal, 50 (November, 
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Korn, CLARE V., “Refusing Reinforcement,” in J. D. Krumboltz and C. E. 
Thoresen (eds.), Behavioral Counseling, Cases and Techniques. New 
York: Holt, Rinehart and Winston, 1966, 45—48. 


What is pleasing to one person may have the opposite effect on another. 
Using anecdotes from child counseling, Korn describes how verbal re- 
inforcement sometimes fails. 


KRASNER, LEONARD, “The Therapist as a Social Reinforcement Machine,” in 
H. H. Strupp and L. Luborsky (eds.), Research in Psychotherapy, Vol. II. 
Baltimore: French-Bray Printing Co., 1962, 61-94. 


Krasner describes many variables, including therapist behaviors, client 
variables, the setting, etc., and how these can be used to effect client 
change. The article is an excellent review of the research which has been 
done. 
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Using Silence 


lo say Something, anything, to 


asked. It is Often a baq question, ered by a minimal 
Tesponse by the clie 


latively ce nh 
tin the Counselor’s mind. 
9t even be listening to the answer. He may be pre- 


* They also perceive ipe 
respond, to fill the gaps is 
react to silence in this Way, you ca 
as 


à way of responding to 


la need to 


unseling techniq 
clients. 
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1. Counselors can use silence as a type of counseling 


eS J— 


One of the objectives of counseling, as described in Chapter Three, 
is to invite and encourage clients to talk. The purpose is to get to know 
the client’s world, to begin collecting information about the client. Ideally 
this should be information that the client considers important. It is in this 
endeavor that silence can be used as a tool or a technique. By permitting 
silence to occur, you can communicate your desire to transfer to the cli- 
ent the responsibility for choosing topics. As you learn to tolerate silence 
without seeming to become anxious or distracted, the client will begin to 
realize that it is his responsibility to initiate topics. 


Answer to Item 1 is tool or technique. 


—————————————————— 


1. Silence becomes a technique when it is used to communicate 


the counselor's desire that the client assume 
for topic selection. 


r—— 25 
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Counselor silence can also be viewed as а type of response. Some- 
times the client will ask questions in rapid succession. When this hap- 
pens, it can be an attempt to transfer responsibility for the interview di- 
rection from himself to the counselor. It is as though he were saying “You 
make the decisions, you sit on the hot seat and talk for awhile.” When 
this happens, silence is one of several ways in which you can meet the 
client's challenge. Often you will find that the client's questions are rhetor- 
ical. He may not even wait for your answer before asking another question. 


He is attempting to avoid the attention or spotlight which he feels silence 
Produces. 


Answer to Item 2 is responsibility. 


с ЕЕВС РЕНЧЕ ee ee _____ 5 


3. Silence can be a type of counseling 


a ÀÀ—M—Á2/€€——XÀ€€— — oüÓ€——À——— 
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USING SILENCE 


Answer to ltem 3 is response, 


a uas exu c eee tei: 


А > ing the 
* Client-induced silence may mean that the client is using 
silence to assimilate new 


“=== 


Interpreting Client Silence 


The reason 


behind а client- 
ever, by watchin: 


induced silen: 
8 the client 


* YOU will be 


T w- 
ce must be inferred. Ho 
ng. Is the client relaxed 
thing without bei 


to 
able to gather some clues 


ie 
> аге his eyes fixed upon eae 
іп ? This Usually means he is thinking a 
examining а Dew ide. 


а, or Tuminating around in his mind. 
> арреаппр пе ous, looking 


А ег 
j from one Object to anoth 
: idea 1801 With you? This may mean that he is avoiding 
Some topic or idea 
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Shertzer and Stone! note that greatly prolonged silence could be 
interpreted as sadistic if the counselor refuses to speak because he de- 
mands the initiation of all topics by the client. At first many clients will 
not be aware of their responsibility to initiate topics. The counselor will 
need to structure the relationship to a minimal level until the client learns 
the necessity of using his own initiative in the interview. This is one as- 
pect of what is meant when it is said that you must teach the client to be 
a client. After this orientation, silence may be used as a way to place 


responsibility on the client. 


Answer to ltem 5 is topic. 


san o ши „ваша EE EE 


6. If the counselor carries the use of silence to extremes, the client 


may interpret his behavior as 


an o Mii ccc 


Pacing the Interview 


Silence can also be used to slow down the pace of the interview. It 


permits time for the client to gain understanding of his feelings. Even 
when the counselor is silent verbally, he can communicate his presence 
and understanding, nonverbally, to his client. Thus, you can give the 
client a sense of security and self-worth, even though you are not re- 


sponding verbally to him. 


Answer to Item 6 is sadistic. 


EXERCISES 


In our culture people often have to learn to be silent. Perhaps you 
find silence to be intense, uncomfortable. If so, team up with two other 
people. Let one person be the talker, you be the listener, and the third 
person can be the time-keeper. Invite the talker to talk about anything 
he wishes. You will listen and respond. The one restriction on your re- 


1 В. Shertzer and S. C. Stone, Fundamentals of Counseling (Boston: Houghton 


Mifflin, 1968), p. 374. 
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sponses is that you must wait 30 seconds between each response. The 
timer will signal when your 30 seconds have lapsed permitting you to 
respond again. As this becomes a tolerable limit of time to remain silent, 
gradually increase the “silent” time to 35 seconds, 40 seconds, etc. When 


you can listen for two to three minutes without discomfort, you can end 
the exercise. 


5 


Beginning 
and Terminating 
the Interview 


The beginning counselor often experiences concerns about effec- 
tively opening and terminating an interview. Understanding of the proc- 
esses involved at these interview points can assist you: in feeling comfortable 
with both the beginning and the ending of an interview. In opening an in- 
terview, it is important to provide conditions that encourage the client to 


talk, 
At the outset of an interview, the counselor must: 


Reduce the client's initial anxiety to a level which permits him to begin 
talking about himself. 


Refrain from excessive talking, 
Listen carefully to what the client is saying and attempt to reconstruct 


an image of his world as he is describing it. 
4. Be aware that the client's choice of topics gives insights into his ranking 


of priorities. 


which restricts the client's talking. 


wn 
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И TP" " pue 
In order for the client to begin talking in the puri Зан 
E elor must provide ways to reduce the client's initi 
couns 


of 


LL 


i i i ni- 
In opening an interview, be on time for the client. This аре : 
war 5 à А as 2 
cates your respect for him. The beginning point can be as simple 


х Е s . : the 
smile on your part, paired with an introduction and a motion for 
client to be seated, as in the following example: 


“Hello, I'm . Please be 

s w 

seated.” Once the introduction has been made the counselor vo een 
a brief pause, giving the client a chance to talk if he is prepared to beg 


1 is anxiety. If you don't understand this, re- 
read page 27, 


насоро 


2. Being оп time, beginning with an introduction and a smile on 


your part, can help the client to feel more 


———— 4 


pee CENE 


PROVIDING INITIAL STRUCTURE 
If several Seconds of silence 
client is going to b 


egin talking, the 
ate some brief form i 


1 B. E. Shertzer and S. C. Stone, Fundamental i : he 
n erm dh ntals of Counseling (Boston: Houg 
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The counselor may also want to emphasize the aspect of confidentiality 
to the new client. How much structure to provide depends on the client; 
the counselor must be sensitive to the degree of ambiguity each client can 
tolerate. However, even with very anxious clients, it is important that the 
counselor is not overly verbal at the outset of the interview. Some re- 
sponsibility for talking must be placed on the client. 


The correct answer to Item 2 is comfortable or relaxed. Refer back to page 


28 if necessary. 


3. In the initial interview the client's anxiety can be reduced by 
dealing with the ambiguity of the counseling process through 


pan SSS === 


after introducing himself and showing the client where 
provide some initial structure by saying: 


For example, 
he might sit, the counselor can 


er. I like to tape-record interviews with my 
fering than taking notes. I hope that won't 
rings you here, but whatever it is that is 
t confidentiality. You can talk about 


“We have about an hour togeth 
clients. It's easier and less inter 
bother you. I'm not sure what bring 
bothering you will be treated in stric 
anything you wish.” 
Types of responses the counselor could use after introductions if the 
client does not begin talking, are these: 

“It must be hard for you to know where to begin—but please feel free 
to go ahead.” 


“You are probably wondering how we can start talking to each other.” 


These are essentially encouraging Tesponses; they acknowledge the diffi- 
culty of beginning but give a verbal suggestion at the same time. This 
link may be all that many clients need to begin talking. Some may go 
ahead and identify their reason for coming, blurting it out, or perhaps 
speaking hesitantly. Others may begin with “small talk", generally using it 


as an anxiety reduction tool. 


The correct answer to Item 3 is structuring. Re-read page 29 if necessary. 
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4. If a client does not begin talking at the outset of an interview, 


the counselor can verbally 


the client 
to start talking about whatever he wants. 


How the client begins talkin: 
the counselor initially responds. T. 
may make a comment about the an event, or a story about an- 
other person they know, This is rarely their real reason for seeking 
counseling. Such topics tend to be conversati 


g in large measure determines the way 
hose clients who begin with “small talk” 


€ if the counselor responds as 
* counseling is not, it is impor- 
tant that the counselor does not reinforce this kind of communication, 

versation as а way to achieve 
rapport. Generally the counselor will want to listen to what the client says 
sted— thus indicating his interest 
but not probing for deeper significance or encouraging further content of 


selor list rs may begin with small talk. While the coun- 
ens to the client's topic, it is not helpful to encourage any 

kind of | 

interview, in the 


ENCOURAGING THE CLIENT 
TO CHOOSE A TOPIC 


E ts to take b: У а- 
Counseli пеар » based on his rea 
ode E "ing. This transition is Often re Р 
nteraction—which can serve as а E cognized by a pause 
ign 


al that the client is ready 
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to talk about his goals and concerns. The counselor should thus respect 
this pause. An extended pause can often be an anxious time for the cli- 
ent, and an occasional client may remain suspended between the initial 
conversation and his reason for seeking counseling. If the pause becomes 
extended (several minutes), the counselor can provide a further stimulus 
for client communication with the use of an unstructured invitation, such 
as: "You probably have some important things you want to talk about." 
This kind of statement encourages the client to talk about his reasons for 
seeking help but leaves the specific area open for the client to identify. 


The correct answer to Item 5 is social conversation. If you don't understand 


why, refer to page 30. 


6. The transition from social conversation to the client's identifica- 


tion of his concerns is often recognizable by a 
which should generally be respected by the counselor unless it 


becomes extended. 


a Ml 


If the unstructured invitation confuses the client, it can be clarified 


even further as in the following example: 


ave some other things you want to bring up 


“I thought you might h 1 
Be Iking about.” 


besides what we've been tà 
provide an opportunity for the client to 


Thi i int is this: 
mportant poin d by the client. 


talk but let the topic be determine 


The correct answer to Item 6 is pause. If you need to pause to think about 


this, see page 30. 


SUMMARIES OF COUNSELOR STRATEGIES 
FOR OPENING AN INTERVIEW 


The Unstructured Invitation 


This is an appropriate counselor style to be used at the beginning of an 
interview. This strategy has two purposes: 
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TERMINATION OF AN INTERVIEW 


client is dep 
nt o 
^ general rule of thumb is to limit the Interview to a certain amou 
B 
time, such as forty-five or fifty minut 


amount of time required for counseling 6 
take place. Interviews that continue for no more than ten or “~ у 
utes make it very difficult for the Counselor to know enough a ROT je 
client’s concern to react appropriately, Indeed, counselors sometimes 


is especially important when the client 
ch has shown that clients, like everyone 
bout their concerns as long as possible. 
med one-hour interview may extend well 


his Postponing tendency. It is the one area 


where the client ¢ ipulate the counselor, 


ап easily man 


Benjamin з h 


às identified two f; 
of the interview, 


actors basic to the closing process 


Scussed at this phase of the 
2n Обет ђе а touchy situa 


n the following exan 
| П next week 

| ; > Would be whe 

immediate Proble 4 


the client Presents an urgent, 
© to handle, 


nple: 


. 1969), p. 30 
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The correct answer to ltem 8 is time. Re-read page 34 if necessary. 


ee 


9. The counselor should avoid introducing or discussing any 


material at the termination phase of the in- 


terview. 


Other Termination Strategies 


Often a brief and to the point statement by the counselor will suffice 
this statement usually will be a recognition that 


ded by a pause or by a concluding 
ounselor statements of this 


for closing the interview; 
It is time to stop. This may be prece 
kind of remark made by the client. Such c 


brief and explicit type are: 


“It looks as if our time is up for today." 
"Well, I think it's time to stop for today. 


Another effective way is the use of summarization. Summarization 
Provides continuity to the interview, is an active kind of counselor re- 
Sponse, and often helps the client to hear what he has been saying. It is 
essentially a series of statements in which the counselor ties together the 
main points of the interview. It should be brief, to the point, and without 
interpretation. An example of a counselor using summarization at the end 


Of an interview is the following: 

dicated that your main concern is with your family 
d how you might handle your strivings for inde- 
ting this as rejection." 


"Essentially you have in 
—and we have discusse¢ 
pendence without their interpre! 


to Item 9 is new, additional, or different. If this seems 
wer 


The correct ans Я 
34 адаіп. 


hazy to you, look over poge 
elor strategies for terminating an inter- 


1 couns' 
"m et enin and efficiently. These include a brief state- 
L 


by either coun- 


ment, use of 
selor or client, and mutual feedback. 
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i lie sum- 
Another possible termination strategy is to ask the client to 


i in the 
ize; to state how he has understood what has been going on 
mari: l ; 
interview, as in the following example: 


i i king 
"As we're ending the session today, I'm wondering what ve е s 
with you—if you could summarize this, I think it would be ће P 
both of us." 


à " ~ ef 
Mutual feedback involving both the client and counselor is anoth 
possible tool for termination o i 


àn interview. If plans and decisions have 
been made, it is often useful fo 
and verify the Progress of the 


Counselor: “I guess that's it for 


"I today and T'll also be thinking about the 
decision you're facin, 


i i o 
в. As you understand it, what things d 
You want to do before our next session?" 


Т, Speaker: Talk about yourself; share a concern with the listener. 
Listener: Respond to the speaker as if you were opening an iet 
view. Try out the responses mentioned in the chapes 
unstructured invitation, silence, minimal verbal activity» 
Testatement, 
Ob Б i i 
server: bserve the kinds of responses made by the listener- 
eep a frequency count of the types of responses made- 
И : are your Teport with the listener, 
У а i i 
Hedin listener you did not emit at least two of the 
compl Ponse Classes in Your interaction with the speaker: 
mplete the Interaction again 
Role Teversal: Reverse the г à 
2. Speaker: 


Beginning and Terminating the Interview 37 


the above interaction. 

Listener: Respond to the speaker as if you were terminating an 
interview. Try out at least one of the procedures men- 
tioned in the section as approaches for termination of 
the interview: acknowledgment of time limits, summari- 
zation, or mutual feedback. 


Observer: Observe the procedure for termination used by the lis- 
tener. Share your report with the listener. 
Recycling: If as the listener you did not emit any of the termination 


procedures, or if, for some reason, termination did not 
з = А 3 Н 
occur with your speaker, complete the interaction again. 


Role reversal: Reverse the roles and follow the same process. 
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Rand McNally, 1972, Chapter Two, 
Seven, “Termination and Follow-up. 
a point of departure, the authors have pro- 
n of the characteristics and conditions that 
tion of the interview. 


Using counselor behavior as 
vided an excellent descriptio: А 
influence the opening and the termina 
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6 


Establishing Goals 
in Counseling 


5 reacheq? 
Here are two e 


9 
, OW Specific should goals be? 

Xamples of Counseling gi 
ent might agree to: 


à. Help the client develop more fully his Self-actualizing Potential, or 
b. Inc 


rease the frequency of POsitive Self-statements emitted by the client 


40 
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Both of these could be considered good counseling outcomes. They might 
be so closely related as to be the same in terms of outcomes. To the client, 
developing self-actualizing potential is a more general and overall objec- 
tive. It may hold more meaning or attraction for him. To the counselor, 
developing self-actualizing potential may be a composite of more specific 
goals. Stated a little differently, self-actualizing is a hypothetical state 
that cannot be observed. It can only be inferred through certain visible or 
audible behaviors of the client. Using this goal, the counselor has no way 
of knowing the types of activity the client will enter into as he proceeds 
toward attaining the goal. As a result, the counselor knows very little 
about what he should be doing in the relationship, and the client has 


No way of assessing his progress. 

Consequently, the first goal 
Not provide the counselor with guide 
tionship. 


LO oo o ooo 


be inferred only through certain (a) 


(a) is not as satisfactory in that it does 
lines for conducting the helping rela- 


1. Hypothetical goals can 


or (b) behaviors. 


aaa 


TYPES OF GOALS 


The counselor uses two types of goals or objectives, process goals and 
Outcome goals. Process goals are related to the establishment. of thera- 
ese are general goals 


Peutic conditions necessary for client change. The 
such as establishing rapport with the client, providing a non-threatening 


Setting, and possessing and communicating accurate empathy and uncondi- 
tional regard. They can be generalized to all client relationships and can 
be considered universal goals- Process goals are the primary responsibility 
Of the counselor; he cannot expect the client to help him establish and 
Communicate something such as unconditional regard. uu | 
Objectives such as «establishing rapport" are still in a hypothetical 


State, To define such goals more specifically, we must identify counselor 
ai simultaneously. For example, when a 


behaviors th likely to occur 1 
2004 нече established, should the counselor smile? Should he 
begin talking bout serious or light matters? Should he take rigid or tenta- 


tive positions on topics? 


) visible and (b) audible. 


The answers to Item 1 are (a 
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ee —— mmm 


i list 
2. Using what you have learned in previous chapters, make a li 


of counselor behaviors you think would be related to the hypo- 
thetical construct "Accurate Empathy.” Begin with: 


н + z Л iri: 
1. The counselor listens to the client without interrupting hi 


2. 


3. 


Compare your list with the lists of two other persons. 


а O 


Outcome Goals 


Unlike process goals, outcome 


They are the goals directly related 
counseling. Outco 


goals will be different for each client. 
to the client's reasons for secking 


To develop а grea 


ter understand; У 3 T 
and their relationship, anding of her feelings, her brother's feeling 
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| Equally important are the benefits the counselor realizes in working 
with specific behavioral goals. He is able to enlist the client's cooperation 
more directly since the client is more likely to understand what is to be 
done. In addition, the counselor is in a better position to select techniques 
and strategies when he has specific objectives. Finally, both client and 
counselor are in a better position to recognize progress, a rewarding ex- 


регіепсе in its own right. 


EXERCISE: GOAL SETTING 


e. He is bright, personable, but a little bit 


Shy. He came to counseling with the problem of relating to girls. Specifi- 


cally, he believes that there is some flaw in his personality that "turns 
is grow out of his experience with 


girls off." His reasons for thinking th p 
with him once or twice and then 


dating. He reports that girls go out once 
don't accept any more dates. He admits to getting discouraged when he 


Calls a girl for a date and she says she already has a commitment. If this 
happens twice, he never calls the girl again, assuming that she doesn't 
Want to date him. l 

s which you think might be appropriate 


. Identify two or three goal A i 
11 working with Tom, given that you know very little about him. 


Tom is a junior in colleg 


Ја 


оша уои апа Тот know when 
oals process or outcome goals? 


nvolve Tom in their estab- 
affect 


Are your goals specific or vague? How W 
Are your & 


Tae achieved these goals? gem 
f they are process goals, would you neeg 10 om 
lishment? | they е outcome goals, how would achieving them 
9m's dating problem? 


Se 
3 is share or agree upon. 


The correct answer to Item 
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CLIENT PARTICIPATION 
IN GOAL SETTING 


Often, the discussion of goal setting is construed to mean irs 
counselor listens to the client, makes a mental assessment Ll nt m 
and prescribes a solution or goal. In fact, such a procedure is « "es a 
failure. The nature of counseling is such that the client must be invo i ii 
the establishment of goals. Otherwise, his participation is directionless E 
best, and interferes with counseling at worst. An example will illustra i 
this better. A beginning counselor was seeing a client who was ato 
weight, self-conscious about her appearance, reluctant to enter into E 
relationships with others because of this self-consciousness, and very lonely. 
Realizing that the problem of being overweight was an important factor, 
the counselor informed the client that one goal would be for the client to 
lose three to four pounds per week, under a medical doctor's supervision. 


With this, the client became highly defensive, and rejected the counselor's 
goal, saying: “You sound just like my mother." 
Such goal settin 


cance of her overwe 


ight, and then identif 
goal. 


» together, the weight-reducing 


CLIENT RESISTANCE 
TO GOAL SETTING 
. Upon completing а counsel 
said, “This was the fourth intervi 


In working with the resistant client, we shall assume that behavior 15 
Purposeful. That is, what the client does or avoids doing achieves some 
desirable result for the client, Conse 
who resists Setting р 


quently, we may find that the client 
of modification bec 


tecting the behavior which is in need 
at behavi 
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| It becomes the counselor's task to get the client to identify what he 
gains from his current behavior. In so doing, the client and counselor may 
determine whether or not that gain or outcome can be achieved in more 
desirable ways. For example, if a student throws paper airplanes out of 
the school window his purpose may be to achieve attention from his peers. 
Gaining attention may be a desirable outcome. It is the method which is 
the problem. Therefore, the counselor and client may consider more ap- 
propriate means for gaining increased attention other than throwing 


airplanes out of the school window. 


sao OoOo o ü o 


4. Precise goals permit the client to recognize ————— ————— 


more easily. 


es 


Krumboltz and Thoresen ! have noted that rarely does a client be- 
specific behavior changes. In- 


gin by requesting assistance in achieving 

stead of saying: “I want to be able to talk to teachers without getting 
Nervous,” he is likely to say: «[ am shy.” In other words, he describes a 
Characteristic about himself rather than the ways in which the charac- 
teristic is experienced. It then becomes the counselor's job to help the 
Client describe the ways in which he would like to act differently when he 


is feeling shy. 


Answer to Item 4 is progress change, or improvement. 


r must help the client describe his problem in terms 


which he would like to change. 


5. The counselo 


of 


NEUEN L e 


TRANSLATING COMPLAINTS 
INTO OBJECTIVES 


Taking non-specific complaints and translating them into specific 
Objectives is no easy task for the counselor. He must understand the na- 
ture of the client's problem and the conditions under which it occurs be- 
vioral Counseling, Cases and Tech- 


С. Е. Thoresen. Већа 


1j. DK d 
rumboltz an t & Winston, 1969), pP. 7-8. 


niques (New York: Holt, Rinehar 
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; ; Z 
fore the translation can begin. Even then there are difficulties. Krumbolt 


and Thoresen list seven stumbling blocks that counselors may face as 
they attempt to define behavioral goals: 


The client views his problem as someone else’s behavior. 
. The client expresses the problem as a feeling. 
- The problem is the absence of a goal. 


- The problem is that a desired behavior is undesirable. 


- The problem is that the client does not know his behavior is inappro- 
priate. 


ль ом 


- The problem is a choice conflict, 


The problem is a vested interest in not identifying any problem.? 


Answer to ltem 5 is behavior, 


ВИ 


6 


- In order to establish behavioral objectives the counselor must 
Understand the (a) of the client’s prob- 
— — НЦ 


lems and the (b) under which 
they occur, 


M EE 


can РР" 
Counselor expect ор yourself and your clients 1” 
goals? First, the goals that аге set can never 5€ 


you as 
Specific 


S that at the о 
behavi 
по goals at all havioral, 


: нар 1S 
ange his overt behavior,* The point ! 


па, pp. 9-18. 
“J. D. Krumboltz “Behavi 
Psychology, 13 (1966), p. ia &vioral Goals for Counseling,” Journal of Counselin* 
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A 
nswers to Item 6 are (a) nature and (b) conditions. 


w ee INIM ee 


7. As you and your client become more understanding of his prob- 


lems, you will be able to identify more specific or 


goals. 


EDEN 


There are various types of outcome goals. Osipow and Walsh * have 
the client's interpersonal effec- 


EM three classes: goals dealing with 0 ers 
теа ре: ie dealing with his efficiency In his work, and subjective evalua- 
féferane a overall competence. Krumboltz,* using a different frame of 
lear e has classified behavioral goals as altering maladaptive behavior, 

ing the decision-making process, and preventing problems. 


Answer to Item 7 is behavioral. 


he As you and your client explore the nature of à particular problem, 

clea уре of goal(s) appropriate to the problem should become increasingly 

"iE This clarification will permit you and the client to move in the di- 

Уа че of identifying specific behaviors which. if changed, would alter the 

th lem in a positive way. This process of examining and understanding 
е problem becomes an initial goal. It might be stated: 


Goal 1: To identify the conditions surrounding the occurrence of the 


problem. 
Goal 2: To identify situati 
different consequences 


onal events that can be modified to produce 


for the client. 


and guidance, the client must learn to look 
example, let us 


Through your questions | 
analytic way. For 


at hi 
eis Problem in a systematic and 
ume that a client, Nancy, has come to you for counseling. She de- 
i state in which she can see no meaning 


ing in her life, and in 


Scri 
“ctibes her problem as a depressed 
ht be described as an 


In Р i 
at she is doing, has no sense of where she 15 80 
eral, lacks a purpose in life. Such a problem mig 
Strategies in Counseling for Behavior Change 


45 А 
(Ney 19. Н. Osipow and W. B. Walsh, 
ik York: Appleton-Century-Crofts. 1970), P- 30. 
Krumboltz, “Behavioral Goals," PP- 23-25. 
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existential crisis, a lack of self-awareness, an inability to integrate one's ex- 
periences into one's perceptions of reality. None of these classifications of 
the problem enhances its understanding. In fact, all too little is known 
about the problem to classify it at this time. 


PINNING DOWN THE PROBLEM 


There are a number of things that need to be known about Nancy 
and her depressed state. Many of the missing pieces of information can be 
drawn out with a few questions. Some questions relevant to Nancy's de- 
pression would be: 


1. Is this a constant depressed state or do you move in and out of it? 


2:26 it is not a constant depressed State, what are the conditions surround- 


2 depression gradual 9 one 
with you as you emerged Hie, ally or suddenly? Was any 


example: 


І. Identify meanin 


B Or signi " 
(Nancy's т а in the activities in which Nancy 
doing.) : She sees no meaning in what she i$ 
A. To learn how 


Seale to identi 
tivities, identify the 
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C. To reduce the effect unpleasant activities have upon Nancy's self- 
evaluative processes. 

D. To establish an effective set of activities which will intervene when 
Nancy begins feeling depressed about her activities (e.g., leave the 
apartment, do some shopping, go out to a concert). 

П. To help Nancy develop a sense of direction or purpose in her life. 

(Nancy's complaint: She has no sense of where she is going in her 

life.) 


tline for the second major ob- 
f direction or purpose." You 
y would consider important. 
appear to have this sense of 
this impression or 
own imagination, 
ment this second 


, . Perhaps you can complete the goal ou 
Jective, "Helping Nancy develop a sense o 
"t begin by establishing the criteria Nanc 
dir o are some of the people who, to Nancy, 
Rid What do these people do that gives Nancy 
e ing? From this kind of information and using your 
Onstruct the specific types of goals which would imple 
Objective, 


goals which are established have two 


Notice how the objectives ог 


Decess. T 
€ssary conditions: 
irectly related to the client's 
l. They begi overall goals that are diee ; and 
Sonic eel complaints ог descriptions of posce dd е 
2. Specific, behaviorally observable mireris а il и 
achieved, permit the realization of the ove | 
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i ; ific 
Thus, goal-setting moves from general to specific goals; the : 
oals are direcily related to the general goal, and the general goa 
о um of the problems presented to the counselor. 
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Responding to 
Client 


Cognitive Contents 


nonverbally <j client in many Ways: both verbally and 
ae Boll Since your responses will have an impact on the client and 
Fesponses an discusses, it is necessary tO be aware of the effect your 
Pattern of ill have. One very important effect deals with the changing 
Communica the client's. verbal behavior. As the verbal interaction and 
"odifieg a begin, topics arise; some topics are developed, some are 
^ © counsel; some are diverted into new topics. As an active participant in 
"velopm ing process, your responses will influence the direction of topic 
(0 be dione in ways such as choosing from among the topics which is 

Scussed and the length of time allot i 


Th 

Practice purpose of this chapter is to acq 

loping E recognizing different kinds of cogniti 

Responding ro chen counselor responses for use i 

b Ie и“ to client content suggests alternatives and conscious choices 

s will have to make in the interview. Then, when one choice has 
| become the basis for further al- 


made 
» the effect of that choice Wi 


The 
counselor responds to the 


th and give you 
ve content, and in de- 
with cognitive content. 
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ternatives. The following example will illustrate the types of choices you, 
the counselor, will be making. Suppose your client says: 


Client: “I’ve known what this operation would do to my plans for a long 
time.” 


Your choices for responding are several. You could (1) paraphrase the 
client's remark; (2) accent the word “operation” or the words “your plans’ E 
(3) ask the question “what will it do?"; (4) say “mm-hmm” ог (5) pre- 
sent an ability potential type of response, “you are able to anticipate the 
consequences of the operation.” 

Obviously, these five stimuli will produce different responses from the 
client. The client may proceed to talk about the operation, about his plans. 
or about how he “anticipates” events, etc. In any Case, your response woul 


shape or mold the topic development, and as a result, influence the future 
matters the client discusses. 


с 


1. The counselor, as an active participant in the counseling proc 


ess, uses responses which exert influence on _________-- 


(two words). 


— ett 


In this chapter you will be working with content choices of a cognitive 
ce ~ Opposed to affective ог feeling-type choices. In other words» 
uu now 15 on your recognition and demonstrated ability tO 
S а. Tespond to client thoughts ог ideas dealing with events, people» 


The correct answer to Item 1 


is topic development or topic direction. If this 
52. 


seems unclear, re-read Page 


amc PEN CENE 


2. T " " 
he counselor's ability to modify topics of cognitive nature if 


cludes those thoughts dealing with (a) | 
ние 


(b) 
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RECOGNIZING ALTERNATIVES 


Each communication of the client presents alternatives to the coun- 
t to which he may respond. How you respond to 


One: alternative shapes the next remark of the client. The counselor's task is 
to identify accurately the kinds of content presented by the client and the 
alternatives to which you as the counselor can respond. 


selor in terms of conten 


The correct answers to Item 2 are (a) events, (b) people, and (c) things. 


See page 52 for further information. 


a aaa 


————— 


3. The counselor must identify the content and (a) 


or (b) presented in the client's communication. 


ПН а 


RESPONDING TO ALTERNATIVES 


The process of selecting alternatives can best be illustrated by ex- 
Cerpts from actual interviews: 

Client: “J like this type of a set-up where you can talk directly to peo- 

h them. Uh, I don't like big crowds where I 


ple and talk wit А 
don't know anybody and they don't know me. 


Counselor: “You're uncomfortable in big crowds." 


In this example, the client's response contained two basic communica- 
tions: (a) I like to talk directly to people and (b) I don't like big crowds 

in which individuals get lost. IN 
The counselor chose to respond to the second communication in the 
client's response. Had he responded by saying "You prefer situations which 
Permit you to get to know people." the topic focus would have been upon 
getting to know people and the necessary conditions for this. As it was, his 
the ambiguity of not knowing 


response led to а topic focus related t 
People. This does not necessarily mean that one response was more ap- 
Propriate than the other; it is used only to point out the available alterna- 


tives, 
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The correct answers to Item 3 are alternatives and choices. 
Look back to page 52 if necessary. 


SSS 


4. The counselor is frequently faced with the choice of topics. By 
his responding with interest to one topic as opposed to another, 


he is 


one topic over the other. 


A study of counseling typescripts suggests that when the counselor 
has alternative communications to which he may respond, his tendency is 
to respond to the final component of the response. Perhaps this is because 
of the immediacy of the final part of the response, but if so, this is a poor 
criterion. It is more logical that the counselor respond to the part of the 
client’s communication that has greatest bearing on the client’s concern and 
is therefore most important. 

| The counselor may also be tempted to respond to that portion of the 
client's Communication in which he personally is most interested. In this 
case the interview tends to center around those topics that the counselor 
may identify with or be dealing with himself. Again, the counselor must 


insure that his choice of alternative topics reflects a decision about the 
client’s needs rather than his own. 


The correct a — А 
Fee nswer to Item 4 is reinforcing or rewarding. If this answer м5 
и = КЕ might review the material in the chapter on counselor 
ehavior, specifically that r's 
attentiveness. y part on the effects of the counselo 


EXERCISES 


A. i saika $n 
fully the Sin а in identifying topic alternatives, read саге“ 
А ; 5 statements. Then identify ; me ~ differ- 
€nt topics that exist in each client i sid Tt d ie eH? 


1. "They hi Ы j 
ES il SED know Just exactly how it does work, but уа? 
It would be like ОР besa trips in connection with the Air Force 
us í 
travel all over the U.S.” se you have to qualify for it and you ca" 
The different topics are: 
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alize that most people have a bad 
they shouldn't really, because 
matter where she is." 


2. "And I thought it was great. And J re 
opinion of women in the service but, uh, 
a woman is going to be what she is, no 


The correct answers to the exercises above are: 


how it does work. 


trips in connection with the Air 


l. a. I don't know just exactly 
b. You can sign up 10 take 
Force. 


weekend 
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c. It would be like duty. 
d. You have to qualify for it. 
e. You can travel all over the U.S. 


. I thought it was great. 


. I realize that most people have a bad opinion of women in the service. 
- They shouldn't really. 


d. A woman is going to be what she is no matter where she is. 


B. To give further practice in identifying cognitive contents, such as 
thoughts or ideas pertaini 


1. "I'm thinking about 
whichever would b 


either going to Brad school or getting a job— 
The different cogni 


€ better experience is what I'll do." 
tive content topics are: 


a. 
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The 
correct answers to the exercises given above are: 


1 3 О " 71 
я I'm thinking about going to grad school. 
. I'm also thinking about getting a job. 
cr Р 3 
I'll do whatever provides the best experience. 


r they want to about a woman's place. 


N 
mp 


E People can say whateve 
- I think my place as a woman is in the home. 
c. "n "e 

My opinion about this will not change. 


TYPES OF DISCRIMINATING STIMULI 


The 

г " — 

€ are several types of responses you can use as stimuli to focus 
in the client's communication. 


Upon bie 
e пи specific content expressed : 
respond to presented here will be ones that can be used specifically to 
at dea] PP din content of the client's communication; that is, ideas 
FC dii events, people, and things. 
làtorg (spy gh these are not the only possi 
Verba] be will be identified here for t 
the latter restatement, and probe. Emph 


ee ни патио 


or responses that can be used in 
ents’ communications. Four 
s for cognitive content are 


ble ones, four stimulus discrimi- 
his purpose: silence, minimal 
asis will be directed toward 


5. 

There are a variety of counsel 
response to specific content in cli 
stimuli that are useful discriminator 


(a) 


sil ТЕ sam 
ence, minimal verbal activity, 


and the (b) А 


has already been 


bal stimuli 
: tors will be pre- 


T 
4 use of silence and minimal ve am 
apters Three and Four). Their use 25 discrimina! 
ere briefly. 


Silence 


discriminative 
ic develo ment as à і 
E : nt to select ог direct 


oes not wa s 
lor d ilence gives the 


. Sile 
Sti псе affects the course of to 
h the use of silen 


ulus en 
the topic by indicating that the counse 
at the given time it is used. Althous 
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3 ~ s es, 
counselor much less control over the direction topic develop ent takes 


fter 
it serves to increase the power of other types of responses. Thus, an 
unt have remained silent for several moments, your next verbal resp 
em be more valued by the client and, as a result, 


will have more in- 
fluence in shaping the direction of topic development. 


The correct answers to Item 5 are (a) restatement and the (b) 


probe. Go 
back to page 57 for review. 


eee ee АИ 


6. Silence increases the discrimi 


native power of other types of 
counselor responses. At the 


Р h 
same time, silence permits muc 


less 


over topic development. 


ccr. cA EE a 


Minimal Verbal Activity 


Minimal verba] stimu 
People use when the 
mon are "mm-hmm," 
trusive utterance 
when an uttera 
Particular topic 
word increases, 


li are those verbalizations and vocalizations 
Y are listening to someone else. The most com- 
“mmm,” “yes,” “oh,” «I see.” etc, They are unob- 
5 but have a significant reinforcing value. That is to say 


ege s d 
nce such as “mm-hmm 15 used Consistently following 
ог word, the 


ccc E 


Restatements 


Responding to Client Cognitive Contents 59 


basic communication. It confirms for the client that the counselor has 
heard his communication. Operationally, the restatement may be defined 
as a simple, compound, complex, or fragmentary sentence emitted to 
mirror the client's previous communication. It is dependent in its grammati- 
Cal structure upon the grammatical structure of the client's previous 
response. The restatement can be used effectively so long as it is inter- 
Spersed with other types of counselor responses. Otherwise, it can produce 
à "parrot-like" effect that has a negatively reinforcing effect upon clients. 


The correct answer to ltem 7 is increases or is greater. Check back to page 


58 if you don't understand this. 


UU GO X M C UU UM EM c 


of all or 


8. The restatement is a 
part of the client's previous communication. 


OR AMI eee 


Some examples of restatements will help you understand this partic- 


ula CS n d 
ir discriminative stimulus. 


Client: “I'm hoping to get a good job this summer.” 
Counselor: “You're hoping to get a good job.” (RESTATEMENT) 
Client: “It doesn't look like we'll get a vacation this summer. 
Counselor: "No vacation this summer." (RESTATEMENT) 


get tired of them." 


Client: ^I like people but I sure 
Counselor: “You like people but you also get tired of them. (RESTATE- 
MENT) 


N у 
9%, try your hand with a few restatements: 


n a really rough year for me." 


Client: “This has bee 

You: М i 
Client: “Probably the worst class I have is literature.” 

You: E: | 


DISCUSs YOUR RESPONSES WITH SOMEONE. 


iti ication. 
The correct answer to Item 8 is repetition or replic 


See page 58 about this answer 
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c-r CMS 


9. When you restate the client's communication, it tends to 


to the client that you have heard him. 


Probes 


The probe is a question that requires more than a minimal one- 
word answer by the client. It is introduced with either what, where, when, 
or how. You will find that it is very difficult to ask questions that clearly 
place the focus upon your client. Typically, when you, the counselor, start 


asking questions, the client will give a minimal answer and then wait for 
the next question. In other words, 


bility for the content of the intervie 
vent the client from answering questi 


the client has not assumed responsi- 
w. The purpose of the robe is to pre- 


ons with a “yes” or “no” response. 
Some examples of probes include the following: 


“What do you like about it?” “What is keeping you from doing it?” “How 

do you feel about it?” “How is it helping you?” “When do you feel that 

way?” “Where does that occur for you?” 

A probe can easil 
selor often tends to bo 


5 can, however, give a “ping-pong 
ounselor asks, the client a 


Nswers and so on. 
Try a few probes out for yourself, 


Client: “It’s hard to admit, but I really have wondered whether college is 
for me.” 


Your 78 


Client: “Гуе gotten to the 


i , А » а 
ni Point where I can't do anything I'm suppose 


Yous С 


DISCUSS YOUR RESPONSES WITH SOMEONE 


The correct answer to Item 9 is confirm or convey 


Refer back to Page 59 i£ needed. 
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TGS ee не 


10. The probe is a question that requires a process-type of answer, 


as opposed to a —————— — — — response. 


you practice in using the restate- 


The following exercises will give 
statement and then respond with 


ау and the probe. Read each client 
€ type of response indicated in parentheses: 

est way to learn a language is to ac- 
le and learn it that way. Um, the first 
ck to Germany, I didn't learn very 


1. Client: "Yes, 1 think that the b 
tually live with the peop! 
year that I was going ba 
much at all." 


You: (RESTATEMENT) “ 


2. Client: "I'd like to know the language, but still I can't carry on a 
used that much in my classes." 


conversation because it isn't 


You: (PROBE) “ 


o back to school mostly because of the fact 
ld be someone to lead because 


3. Client: "I wanted to 8 
n to go sometimes for a few 


that I thought that there wouk 
] just don't know which directio 


things." 


You: (RESTATEMENT) å 


o study every night, which 


4. Cli TE "те sul 
lient: "Well, I know уоште 50 hasn't studied this 


I don't do, but Im not the on а 
semester. А lot of other kids 


You: (PROBE) “ 


DISCUSS YOUR RESPONSES WITH SOMEONE. 


The correct answer to Item 10 is minimal or short. 


Look over the section on page 60- Ren 
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DISCRIMINATION AND 
SELECTIVE REINFORCEMENT 


The emphasis in this chapter has been on the selective reinforcement 
of some client messages as opposed to others. When the client pre- 
sents you with a multiple message, you can respond to all the messages 
or to only part of them. If you respond to only part of the client's mes- 
sages, that part to which you don't respond will probably be dropped by 
the client in future communications. Using your responses to the client in 
the exercise on the previous page, write what you think would be the 
client's following response to what you said. For example, with response 


1, if you had said “When were you in Germany?”, the client might have 
responded “I was there from 1969 through 1971." 


1. Your response was: “ 


Client's next response: “ 


2. Your response was: * 


Client's next response: “ 


3. Your response was: “ 


Client’s next response; “ 


А *ecriminate 
à your stimulus discriminat 
e client presented? 
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With your triad, complete the following exercise: 


1. One of you, designated as the speaker, should share a thought or 


idea with the respondent. 
The respondent's task is to respond only to cognitive topics using only 
the four responses covered in the chapter: silence, minimal verbal 


activity, restatement, and probe. 

3. The observer will use the Observer Rating Chart (page 64) to keep 
track of the number and kinds of responses given. This feedback 
should then be given to the respondent. 

4. After interacting in one triad for approxim: 
the roles. 


N 


ately ten minutes, reverse 


“OW 


49410 


едола 


4uouiajo soy 


[Pq49 A. 


ppwuw 


езигј! 5 


asuodsay зојазипо5 jo гдА] 


asuodsay 


зојезипођ 


A1NVHO ONILWY N3ANISHO 


64 


|___ 


Responding to 
Client 
Affective Contents 


en 
What are some of the ways you communicate how you feel? Ми 
you're "down in the dumps," how does your voice sound? NS. ben 
angry, what is your face like, your mouth, your eyes, your jaw: nicate 
you're afraid, what are some of the expressions you use to a in- 
this feeling? Human beings have many ways of communicating the! The 
jaw often is associated with determination. и 


Й sses 
message in such a way that you can make reasonably good gut 
about the underlying emotion, 


66 
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AS ems ; 
Е, WE a indicated, the client's communication presents alter- 
aes REN ek n to alternative cognitive topics, you will find that you 
Fee tee oices between cognitive topics and affective topics. This 
се ў upon the affective message, how to recognize it, and how 

orce its exploration by the client. 


See ee ME E e LE ат аа 


1. The factual details of the client's story describe the events of 


his world and the accompanying emotions describe his 


LLL te those events. 


РС Dam Deu DERE d E 


ent communications that deal primarily 


As a brief review, those cli 
be described as cognitive details. 


wit 
h people, events, or objects may 


omm 3 E И E и 
nunications that reflect feelings or emotions usually are described as 
in both cognitive and affective com- 


абр 
eR ign Many messages contal е соп 
the Lis hen this occurs, the affective message may not be obvious in 
K of the client. Instead, the feelings may be expressed through 
al modes, such as vocal pitch, rapidity of speech, bodily positions 


ап 
Ч/ог gestures, etc. 


T " 
he correct answer to Мет 1 is reaction or response. 


L AND NONVERBAL CUES 


VERBA 
TH EMOTIONS 


ASSOCIATED wI 


can identify another person’s feel- 
feelings, you can infer what 
ings. That is to say, you may 
ow do you do this? 
and know that you, 
felt. You 


ings. a may have wondered how you ~, 
is feelin = you cannot feel the clients 

able Е No and experience very SIM 

Ou can а now what it is like to feel 

too; thes raw from your own emotional expetiencts Sad 
Must fi € experienced pain, anger. joy. and remem er how tha 
duce , tst recognize the feeling in your client before you can repro- 
a similar feeling in yourself. 

© do this you may need to 
e and nonverbal cues tha 
ion. Some of these cues are Te 


nilar feel 
a certain Way. 


aware of and sensitive to 
nts of the client's com- 
“Jeakage” ! since they 


become more 
t are eleme 


ferred to as 


Leakage and Clue 


Certain 


s to Deception," 


ву Р 
SY¥ehiatp, Ekman and W. V. Friesen. “Nonverbal 


atry 
"У, 32 (1969), 88-105. 
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communicate messages the client did not deliberately intend to e 
unicated. Other cues, primarily verbal, are more deliberately in 
x are more easily recognized and identified. Lo. 
In the case of affective leakage, it is important to account for cs 
ferences you may draw. For example, when you say “The iie E 
happy,” this is an inference. If you say instead, “The client is smiling 


that may mean that he is happy,” then you have accounted for your in- 
ference. 


———————————————— 


2. One way to infer a client's feeling state is to draw on your ar 
emotional experiences; another very important way is to be- 


come sensitized to 


and nonverbal ele- 
ments of the client’s communication. 


e ee 


The total impact of a client's message includes both verbal and non- 
verbal elements. The verbal impact means that there are certain nouns. 


adjectives, adverbs, and verbs that express the client's feelings about some- 
thing or someone. For example: 


"I am really worried about school." 


The verbal element associa 
ample is the word “worried.” 
words. They express some feel 
such as really or very preced 
Stronger intensity of emotion. 


ted with the client's feelings in this ex- 
These kinds of words can be called affect 
ing that the client possesses. If an adverb 
es the affect word, this indicates an even 


EXERCISE: IDENTIFICATION BEHAVIOR 
Pick a partner. Interact for about five minutes, Then each of you 
should describe, in turn, your partner, using the phrase: 


"I'm Observing that you are 


Be sure to describe what you see, not how you think the other pe! 
son feels, 


Answer to Item 2 is verbal. 
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3. Underline the affect words in the following statements: 
“It really hurt when she said that.” 
“| guess I'm afraid to try harder." 


Nonverbal Cues to Affect 


such elements of the client's com- 
quick move- 
le nonverbal 


Nonverbal cues can be seen from 
munication as head and facial movement, position of body, 
ments and gestures, and voice quality. Although no sing 
Cue can be interpreted accurately alone, each does have meaning as part 
ОЁ a larger pattern or gestalt. Thus there are relationships between non- 
verbal and verbal aspects of speech. In addition to the relationship 
between nonverbal and verbal parts of the message, nonverbal cues may 
also communicate specific information about the relationship of the peo- 
ple involved in the communicative process, in this case, the counselor and 
Client. Nonverbal cues differentially convey information about the nature 
and intensity of emotions, sometimes more accurately than verbal cues. 
The nature of the emotion is communicated nonverbally primarily by 
head cues, the intensity of an emotion is communicated both by head 


cues ; i 
es and body cues. 


Answers to Item 3 are really hurt and afraid. 


out the 


4. Both verbal and nonverbal cues convey ied ab m 
nature and intensity of an emotion. For nonverbal cues, 


of an emotion is communicated both 


Types of Affective Messages 


feelings, most feelings 


nt kinds of ; 
s: affection, anger, or 


Altho Р differe 
ugh there are many C! oe bre área 


that we ; 
NE identify by words fit into one 
i Emo- 
Cues in the Judgment of 
"Hed дн за 24 (1967), 711-24. 


tion. >Р. Ekm : 
n: an and W. Friesen, 1 and Motor 


€formulation,” Perceptua 
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iti i neself 
fear. Feelings of affection reflect positive or good feelings ал 
i indi itive feelings about interpersona 
d others, and indicate posi ; ) si 
ub Many of them can be identified by certain affect words: gee 
several subcategories of affect words used to express positive 


de pis UE 
about oneself and others. These subcategories include: enjoyment, c 
petence, love, happiness, and hope. 


Answer to Item 4 is intensity. 


co ua ee 


ies: 
5. Most feelings can be classified into three general categorie 


(a) 


ee tb) and (c) 


НА А 


c а на ЛЕ 


AFFECTION, Affect word cues that со 


of affection may be subclassified into five 
of these word cues ? 


mmunicate the general US 
general areas. Some examp 


are: 
Enjoyment Competence Love Happiness pa aile 
beautiful able close cheerful luck ids 
enjoy can friendly content opam’s 
воой fulfill love delighted try, 
nice great like excited guess 
Pretty wonderful need happy win 
Satisfy smart care laugh(ed) want 
terrific respect want thrill 
t 
remendous Worth choose dig 


Answers to Item 5 are (a) anger un i 


1 fear, and (c) affection. 
? Word lists for affecti, 


We 
ley, “The Conditionability of Босат, апа . NE are taken, in Part, from T $ tect 
Statements in a Counseling-type Таах len Lp ein. edu 
of Massachusetts, 1970), 


iversitY 
ctoral dissertation, The Univer 
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La doc e ey m ee ee E У 


6. Affect w 
ord cues that suggest enjoyment or attraction would be 


classified as 


TRSA 


а AU M cues often occur simultaneously with affection 
us eK ARN obvious of these cues are facial ones. The corners 
dno mey turn up to produce the hint of a smile. The eyes may 
body liri i Hus wrinkles disappear. Often there is an absence of 
a ао e arms and hands may be moved in an open-palm gesture 
feles the А the communicator тау reach out and touch the ob- 
qu ion message lightly. When the client is describing feelings 

ject or event, there may be increased animation of the face and 


hands, 


Answer to ltem 6 is affection. 


CAUTE 


aracteristically accompany expression 


7. Facial expressions that ch 
of affection cues include a slight (a) M — end 


widening of the (b) ————— — — 


ol nr d du ee ee T 


relieved or removed 


an obstruction to be 
One such 


in boa Anger represents )bstru e 
stimulus eae Different kinds of stimuli often elicit anger. 
Petition is frustration. Another is threat or fear. Conditions such as com- 
» jealousy, and thwarted aspirations can become threats that elicit 

ative feelings about oneself 

urst of anger. In such 
the person does not 
a cover-up for hurt. 
lings of vulnerability 


e reaction because 
г. Anger is also 
are often deep fee 


Cases | 
ee] oh anger becomes a defensiv 
Beneath enough to express his fea 
1 strong a 8 cate 
pain. g aggressive outbursts 


) eyes. 


A 
swers to Item 7 are (a) smile and (b 
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8. Two stimuli that are capable of eliciting anger are 


(a) and (b) 


Č 


Verbal cues which suggest anger may be classified into four general 
categories. These are: 


Attack Grimness Defensiveness Quarrelsome 
argue dislike against angry 

attack hate protect fight 

compete nasty resent quarrel 
criticize disgust guard argue 

fight surly prepared take issue 

hit serious reject 

hurt (don't) agree 
offend 


Add to this list of affect words which suggest anger. Remember that an- 
ger covers a broad group of feelings and can be expressed іп many ways. 


Answers to Item 8 are (a) frustration and (b) fear or (a) hurt and (b) threat. 


c e БН реа 


9. The word "disgusting" would fall into the general category of 


(a) 


i Џ 
7 — — — W the word "enjoy" would fal 


into the category of (b) i 
With the expression of 
and tense or it уй, 


may be characteriz 
9r movement if th 


оду position may become rigid 
ed by gross changes in body pos 
Pressing direct dislike of the counselor ~ 
© room.* Sometimes anger toward another person o 


ressed by “hitting ” wh; ; m “ending” of 
Petty remarks directed 4 ing,” which consists of "fault-finding d 


ЗА. Mehrabri m UI 2 
(1968), 53 55. Tabrian, Communication Without Words,” Psychology Today: 
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remark issati i i 
а of dissatisfaction with the partner. “Hitting” can also be expressed 
ugh nonverbal cues such as finger drumming or foot tapping. 


Answers to Item 9 are (a) anger and (b) affection. 


TERM CE NM EE 
ectly or directly. An indirect ex- 


10. Anger can be expressed indir 
hrough the body position which 


pression of anger would be t 


may become (a) or (b) 


COP RA NE o LL 


TN There are certain vocal qualities also associated with anger. Many 
es à у 
the voice will become much louder as the person becomes more 


rigid i = f i 5 3 

d in what he is saying; if the anger 15 very intense, the person may 
п 5 i i i 

shout. In some instances of intense anger, the feeling may be accom- 


panied by tears, 

nid times the ехрг 

chitin ith some people, howe 

SOR ке: тоге controlled and me : 

ver iri the anger 1S attempting to 
15 feelings. 


se vocal pitch to become 
h actually is lowered, be- 
ns that the per- 
level of control 


ession of anger will cau 
ver, the vocal pitc 
asured. This usually mea 
maintain a 


Eo ees 


Answers to Item 10 are (a) rigid and (b) tense. 


Page qu P RAN eee 


erson often becomes (a) —————— — 


11. The voice of an angry P 


as the vocal pitch becomes (b) LR 


action to some kind of danger 
awal from a painful or 
and relationships. 
y also be isolated 
set of feel- 
eself. 


on's re 
is а withdr 
5 rob situation, from one’s self, or from ges pem 
and sq ^, the person experiencing the emotions of fear m е 
іар à ad or depressed. Fear can also ed as a negative 

"bont something or somcone that re na need to protect on 


F 
EAR. Fear represents а pers 


е . : à 
Stressf avoided. Often this reaction 


to b 


be describ 


sults i 


Answers to Item 11 are (a) louder and (b) higher. 
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Verbal cues that suggest fear may be classified into five general cate- 
gories. These are: 


Fear Doubt Sadness Pain Avoidance 
anxious failure alone awful flee 
bothers flunk depressed hurts run from 
concerns undecided dismay intense escape 
lonely mediocre disillusion unpleasant cut out 
nervous moody discouraged uncomfortable forget 
scare puzzled sad aches 
tense stupid tired torn 
upset unsure unhappy 

weary 


Add to this list of affect words suggesting fear. Remember that fear is 4 
broad category of feelings and can be expressed in many ways. 


FEAR AND NONVERBAL CUES. There are several facial cues associ- 
ated with fear. The mouth may hang wide open as in shock or startled- 
Dess; the eyes may also dilate. Fear may cause a furrow to appear between 
the eyebrows. Fear of the counselor or of the topic at hand may be re- 
flected by the client's avoidance of direct eye contact. 
. Body positions and movements are also associated with the expres" 
i d «i fear. At first the person experiencing fear may appear to be still 
Меко лове ur draw back. However, after this initial period. 
ments may be €^ y becomes greater as anxiety increases. Body mous 
AME Jerky and trembling. Although parts of the body may 

“oven the hands are tightly clasped as if giving protection. Tension 


may al indi i | 
E A so be Indicated through actions such as leg swinging, foot tapp!n& 
Playing with a ring or Piece of jewelry | 


о 


12. Th : 
© body position of a Person experiencing fear may at first 


be (а) ____ 
(0 but body movement increases 9* 


(b) 


increases, 


FEAR AND VERBA E ; 
level of anxiety the red Voice qualities are also indicators of "° 
the breathing rate become experiencing, As the level of anxiety increase? 
Also, as anxiety and te ев faster and breathing becomes more shallow" 
Asion increase, the number of speech disturbance? 
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increases. This yields a greater number of cues, such as errors. repetitions. 
stutterings, and omissions of parts of words or sentences.* The rate of 
speech also increases as anxiety mounts, so an anxious person may speak 
at a faster than usual rate. The intonation of a depressed person or one 
in the grip of fear is also a departure from the normal intonation. The 
voice quality may become more subdued with less inflection so that the 


Voice takes on more of a monotonal quality. 


Answers to нет 12 are (a) still or stiff and (b) anxiety. 


areas are those of affection, anger, 


In summary, the three main affect 
n nonverbal cues of 


and fear. There are certain affect words and certai 
facial expression, body position and movements, and voice qualities 
associated with these feelings. Your awareness of these cues can assist 
You in accurately identifying the feeling state of the client and the affec- 


ti P Pages 
ve components of his communications. 


EXERCISES 


To give you practice in identifying nonverbal and verbal affect cues, 


e . 
отрјеје the following exercises: 


A. Pick a partner. One of you will be the speaker; the other will be 
plete the exercise, reverse roles and 


the respondent. After you com 
repeat the exercise. 
1. The speaker should select а feeling from the following list: 
contented, happy 
puzzled and confused 
angry 


discouraged 
you have selected. Portray 


pressions only. The respondent must 
e to communicate the feel- 
portraying. After he has 


Do not tell the respondent which feeling 


the feeling through nonverbal ex 
accurately identify the behaviors you US 
ing and should infer the feeling you are 
done so, choose another and repeat the process. 


evels in the Expression of Emo- 


notions in Man, (New York: In- 


5 . T 
tions,» he F. Mahl, “The Lexical and Linguistic L 


ternati in P. H, Knapp (ed.), Expressions of the Er 
ional Universities Press, Inc., 1963). P- 84. 
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2. The speaker should select a feeling from the following list: 
surprise 
elation or thrill 
anxiety or tension 
sadness, depression 
seriousness or intensity 
irritation or anger 


Do not inform the respondent which feeling you have selected. 
Verbally express the feeling in one or two sentences. Be certain 10 
include the word itself. The respondent should accurately identify 


the feeling in two ways: 
a) restate the feeling using the same affect word as the speaker 
b) restate the feeling using a different affect word but one that re- 
flects the same feeling 
For example: 
Speaker: “Т feel good about being here.” 
Respondent: a) "You feel good?" 
b) "You're glad to be here." 


Choose another feeling and complete the same process. 


B. Complete the following exercise in verbal affect identification. 


1. Read the following client statements taken from actual interview 
typescripts. 
2. 


Identify the affective component(s) in each statement by written 


Sentences and underline the affect word of each client's commun” 
cation as in the following example: 


Client: “Tm not the type that would like to do research oF г 
things that don't have any contact directly with peop“: 


I like to be with People you know—I feel at home 4” 
secure with people, 


Note: The affect word of like is identified. 
The following affective Components are identified by written ES 
tences using the first Person: 
1. I enjoy being with people. 
2. People help me to feel secure. 
3. 


t 


If i 3 
Вин е5 5 more than one affective Component within a given clie? 
ton, please + (asterisk) the One you feel has the greatest bea 
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ing on the client’s concern. In the above example, asterisk either 1 or 2, 
depending on which has the greater bearing in your opinion. 
Client statements: 


1. “Well, uh, I'm happy just being in with people and having them know 


me. 

“And, and uh you know they always say that you know some people 

don't like to be called by a number, well I don’t either.” 

3. "In speech I'm uh well in speech I'm not doing good because I'm 
afraid to talk in front of a bunch of people. . . ." 

4. “I would love to go back to Germany; I think it's really fabulous." 


N 


VERBAL RESPONSES 
TO AFFECTIVE CONTENTS: 
FUNCTIONS AND TYPES 


at the counselor communicates understand- 


It is too simplistic to say th ur 
h as empathy and positive regard. 


'ng of client feelings through attitudes suc Я 
Although empathy and positive regard are necessary to the counseling rela- 
tionship, the means for communicating these conditions also must be identi- 
fied, Two primary reasons why the counselor may not respond to client 
feelings are (a) he doesn't know what would be appropriate ways of re- 


SPonding, and/or (b) the counselor “blocks” upon recognizing the client’s 


celings, | | 
Blocking refers to the counselor's reaction to client feelings in ways 
Which reduce or restrict his helpfulness. For example, the counselor may 
accurately identify the client's feelings of anger but avoids responding " 
ese feelings for several reasons. He might be afraid that the client S 
Сауе if the interaction gets too intense. He might not trust his own Judg- 
Ment and be afraid that he will turn the client off with an rane 
response, He might fear that acknowledging the feeling would m 
а flood of more intense feelings that ће would be incapable of hand ing. 
^ the counselor might have similar feelings that might be aroused. d 
Selings related to sex, self-worth, achievement, etc. are also potentia 


eelings with empathy and positive 


these attitudes. The counselor 


Knowing how to respond to client f 
ated through his words, 


Te 5 
Вага takes more than the possession of i 
e communic 


must 
make sure that these attitudes аг 
; i sponses 
pdements, and timing. It is possible to identify certain ioo И 
SE W affective contents, : 
A e time. 


feelings at the sam 
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Reflection of feelings 
Summarization of feelings 


n oe Rd 


13. Before anything else, the counselor must communicate his un- 


derstanding of the client's 


M ERE 


REFLECTION OF FEELING 


The reflection of feeling response is distinctly different from the re- 
statement response, but the two are often confused. As indicated in the 
previous chapter, the Testatement is a paraphrase by the counselor of all 

Content present in a client's response. A 
both cognitive and affective topics. Whereas 
rase of the cognitive portion, the reflection 
ive portion. The reflection of feeling accom- 


een aS rh ; r 
me indicates; a mirroring of the feeling О 
S message. 


affect 
1 occurs when the counselor reflects an affe t 
rily present in the clients message by using а differe" 
€ that captures the same feeling and intensity expresse 
the following example. 
Client: “I feel really mad that you interrupted me." 


Counselor: "You're Very angry about being interrupted." 


Answer to Item 13 is feelings, | 
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The second kind of reflection occurs at a deeper level. This one 
mirrors an affect message that is only covertly expressed or implied in the 
Client's message. Consider, for instance, the implied affect message in the 
example of: "I think we have a really neat relationship." The feeling 
inherent in the words refers to a positive affect message of like, enjoy, 
pleased, and so forth. Thus a reflection that picks up on the implied feel- 
ing in this communication might be among the following: 


"Our relationship is important to you." 
"Some good things are in it for you." 
"You're pleased with the relationship." 


The answer to Item 14 is implied. 


This reflection that occurs at a deeper level not only mirrors the covert 
feeling but also must at least match the intensity of the client's feeling 
and perhaps even reflect greater intensity of feeling. Furthermore, the most 
effective reflection is one that emphasizes what it is the client antici- 
pates; in other words, one that acknowledges the implied admission of 


the client's i i t of reflection in the following ex- 
8 k nsider this sor CLONE ‹ 
gee oem back the covertly implied feeling 


ample: note flects 

ae that the counselor refle tly in eun 
With a Breater intensity of affect, and acknowledges the implied admission; 
that is, what the client would like to do or feel. 


Client: I feel like I have to be so responsible all the time . . - 
] relieved just to forget all that respon- 


Counselor: “Sometimes you'd fee | 

sibility—to say ‘to hell with it —and really let go. 
anding of feelings are not in and of 
eful functions in the counseling 


athy enhances emotional prox- 


ws g warmth. Secondly, 


mity, creating an atmosphere of closeness and generatin; AEREE 
“mPathy contributes to a sense of self-acceptance. When di Pria “Gee 
Pally understood by another, there is often а ro pe of accept- 

M Not so confused and/or mixed up after all,” an вео me with- 
UE about oneself, such as; "This other person has un 


Ou А ” 

t condemning the way I think or feel. inning counselors often fall 
i When dealing with clients’ emotions, beginnt А wn sense of security 
s taps. The first trap deals with the counselor's а D SEE 
n handli : counselors, OU : 

: ing t ient" lings. Many ee iate things 
Urity in o pi RR к "s one of the following алеи B 
tha uation, В elings: 
hat do Not communicate counselor understanding of feeling 
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1. Probe for further information. 


i 1 са 
Here, rather than to reflect the feelings, the counselor will ask 
question as in the following example: 


Client: "So I'm wondering if you could help me find a new LOL 
I suppose if I did find one I'd just bungle things again. 
Counselor: "What was your old major?" 


i ion i ed 
Although probes are often useful and information is often о 
by the counselor, the first task should be to communicate understand 


5 5 ex- 
of feelings, as in the reflection of feeling response which, to the above 
ample was: 


"You feel that it's pretty futile to try again." 
———— "M 


М ill 
15. Often out of insecurity in handling feelings, the counselor w 


inappropriately respond to the client with p mm 


— o EUER 


Two other common error 
have been identified by Ginott.* 
1. Responding to 
the following example: 


u— ips 
5 made in response to the client's feeling 
They are: 


и а = ас in 
the event rather than the feelings involved, as 


Client: "I really felt left out at that party." " 
Counselor: *Did you 80 to the party with someone or by yourself? 


A better Tesponse, a reflection of feeling, 


might be: 
"You might have felt alone there.” 
. је 
2. Responding to Something genera] and abstract rather than SP 
cific, as in this example: 


Client: "I just can't se 


5 es" 
em to make it here at school with the cours 
Counselor: "They (the со 


urses) can make you work." 


* Hiam Ginott, Between Parent and Child (New York: Avon Books, 1965); 
pp. 30-32. 
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“You seem to feel pretty discouraged with school and all.” 


Answer to Item 15 is question or probe. 


16. Two common errors made in attempting to respond to client 
feelings have been identified by Ginott. They are responding 


to the event rather than the (a) 
and responding to something general rather than something 


(b) 


SUMMARIZATION OF FEELING 


Summarization of feeling is very similar to reflection of feeling in 
that it is à response that discriminates between different affective compo- 
Rents of the client's communication and communicates understanding of 
the client's feelings by the counselor. The basic difference 1n. the two re- 
SPOnses is one of number and quantity. The reflection of feeling responds 
9 Only one portion of the client's communication, whereas the summariza- 
lon of feeling is an integration of several affective components of the 
Clients communication. Thus, summarization of feeling is really an ex- 


tensi in this case, the counselor is 
on of reflecti eli “However, in this , А 
eflection of feeling. msc and must have the skill 


attend; : 

е ие to а broader class of client respon -aningful Gestalt." 5 
bring together seemingly diverse elements into a meaning 

ies 


Answers to Item 16 are (a) feelings and (b) specific. 


i i f feelings. 
17. Summarization of feelings i5 similar to reflection o g 
i i ion of (а) ————— 
Summarization of feelings 15 4" integrati 
ponents of ihe client's communication 
om 


Eb = re 
апа thus is a bringing together of ( : 
elements of the client's communication. 


— affective с 


and R. F. Haase. 
ticum Counselor 
I; 


“ 5 B Morrill, 
А ions A E. Ivey, C. J. Normington. С. D. Miller, lets Preprac 
Trainin e Unseling and Attending Behavior: Ап Арта Ран Aip: 
eurnal of Counseling Psychology. 15 ( ` 
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; "T in 

Essentially, like the reflection of feeling, summarization of pensa 
involves reflecting the feelings of the client in your own words. E ae 
this involves not just one feeling, but a bringing together of sever 


izati ings 15 
ings into a significant pattern. An example of summarization of feeling: 
the following: 


Client: “The last few months I haven't felt like having any ит“ 
tion at all . . . I don't know why . . . it just doesn't app = 
tome . . . last night I almost had to force myself to go nd 
dorm party . . . I used to go to all the dances when I fir 

came to college, but now I don't care to." - 
"You feel that even things that you were quite interested па 
first now seem less and less interesting . . . you don't know 
why that is, but it seems that way." 


Counselor: 


Summarization of feeling is often used instead of reflection of feeling а 
а client's communication contains many different affective elements, cu 
than just one or two. It can also be used effectively when the intervi 
appears to be "stuck" or "bogged down." 

For example, when one to 
à dead silence occurs durin 
interview pace. By tying to; 
à central theme. It also pr 
furnish the needed initiati 


pic has been covered repeatedly or ien 
g an interview, summarization can increase us 
gether various topics, summarization can identi 
ovides direction for the interview, and, thus, may 
ve to get the interview going again. 


Answer to ltem 17 is (a) several and (b) different. 


EXERCISES 
For the follow 


à ing counselor-client interactions, 
following directions: 


c 
please observe th 


1. Read each interaction carefully, 

2. For each client statement, identify, by writing sentences, the vario 
affective components of the communication 

3. For each client statement Write your own response to the асах 
portion(s), Use both a Teflection of feeling and a summarization 
feeling for each client Statement. 

4. 


; è d- 
For each interaction, analyze the written counselor statement acco" 
ing to whether or not it į 


" i m- 
1 5 an appropriate response to the affective en 
ponents of the client's communication. Then rate each of the writ 
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counselor responses on a scale from 1 to 5, with 1 being "completely 
inappropriate" and 5 being "completely appropriate." 
5. Discuss the rationale for your ratings with someone else. 


Counselor-Client Interactions 


Client: "I don't mind school too much, I like it, you know, but I 
just want to get away and do something different." 
Counselor: "School can be boring at times." 
( 1 2 3 4 5 ) 


Reflection of feeling: 


Summarization of feeling: 


Client: “Actually I’m not looking for any kind of answer. It ker 
scare me half to death if I got one. (Laugh) Then I wou! 


wonder what was wrong with me." 
Counselor: "There's no need to worry about that. 
( 1 2 3 4 5 ) 


Reflection of feeling: 


Summarization of feeling: 


EXERCISE 


wi i lowing exercise: 
h your triad, complete the fol g 
ersonal con- 
l. One of you, designated as the speaker, should share а р 
cern with the respondent А | . i 
: topics using only 
he ааа er = prom а bed and 
* two responses covered in the cha 
Summarization of feeling. 


ly 
pter: 


N 
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i ati а а 85-86) to keep 

. The observer will use the Observer Rating Chart (pages 85- | 

i track of the number and kinds of responses used by the listener. This 
feedback should then be given to the listener. 


i 1 i se 
4. After interacting in one triad for approximately ten minutes, revers 
the roles. 


RECOMMENDED READINGS 


BRANNIGAN, CHRISTOPHER and HUMPHRIES, Davip, “I See What You Mean, 
New Scientist (May, 1969), pp. 406-8. 


The authors describe facial expressions and body gestures as "more pi 
tive" communication than words, and categorize facial and body positions 
by the type of message being conveyed. 


Ekman, PAUL and FRIESEN, WALLACE V., “Nonverbal Leakage and Clues to 
Deception,” Psychiatry, 32 (1969), 88-105. 


The authors have drawn upon their extensive research to describe how 


our nonverbal behavior often gives away feclings that we think we are 
concealing. 


, "The Repertoire of Nonverbal Behavior: 
and Coding,” Semiotica, 1 (1969), 49-98. 


Ekman and Friesen 
displays” 


Categories, Origins, Usage 


а 4 E t 
present an excellent discussion of what they call affec 
and their relationship to behavioral consequences. 


MEHRABIAN, ALBERT, “Communication Without Words,” Psychology Today: 
(September, 1968), рр. 53-55, 


Mehrabian distinguishes between verb 


n also 
| : al and vocal messages and а 
discusses facial expression and posture. 


Buyjaay jo иоцожлошшпо 


бијәәу jo uon»oepay 


asuodsay Jo[asuno? jo adA| 


esuodsay 


sojasuno> 


1ШУНЭ ONILVY N3AN3SSO 


85 


TL 


“LL 


Buljaay jo uoipziiDunung 


Buyaay jo UOHIOYSY 


86 


d 


Discrimination Between 


Cognitive and Affective Kinds 
of Client Communications 


apter on Responding 10 Client Cognitive 


an i И | 
d Affective Content that there are many alternative Ways of responding 


to a s Р 
ang client statement. Since your responses greatly influence the nature 
i faced with the decision of which kind of 


, to emphasize. Very often, the client's 
message and an affect or 
y interviews, the affect message is dis- 
eless necessary to the client. 
n determine to what kinds 
listen. Once you are able to hear the affect 
, you will have to make some 


You have seen in the ch 


feeling" 
one message. Typically, in earl 
са. The disguise may be thin but noneth 


tis ki и 
of Fini way of protecting himself until he са 
Mr you are willing to т 

Sage (and this comes with practice) 


eic ; le 
cisions, It is important that you respond to that portion of the client's 
t significantly related to the client's 


Con -Á-— 
munication that you think is Mos é te 
tween client cognitive and affective 


Con 
ce 5 
Spies E The process of choosing be 

Is called discriminaton. Whether you choose to respond to the 


Cognit: 
tie a portion or the affect portion depends largely on what is happen- 
in the interaction at that moment. and on what the client needs. In 


87 
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iti one 
other words, choosing to respond to the cognitive content serves 


an- 
objective, whereas choosing to respond to the affect message serves 
other objective. 


Rc C E e e T E Ба E D 


1. Choosing to respond to either the affective or cognitive portion 


of the client's communication depends largely on your ——— 


Some approaches (for instance, phenomenological) favor almost ап 
exclusive emphasis on affect, whereas others (such as rational-emotive, 
reality therapy) suggest that the primary emphasis should be on dig 
process. Of course, there are many variables influencing this sort O 
emphasis. In working with one client who intellectualizes frequently, the 
counselor may focus primarily on affect in an effort to get the client E 
recognize and accept his feelings. However, the same counselor, Wit? 
another client who intellectuálizes, may choose to emphasize cognitive rd 
ments if the counseling time is too limited for the client to feel comfort 
able with emotions after his primary defense has been removed. There a? 
certainly times when emphasis on the affective takes precedence over me 
cognitive area and vice versa. Generally during the interview proces 


"ow n 
though; it is important to respond to both affective contents and cogniti 
topics. This is because, for 


5 ^ х ern 
t all clients, there are times when feelings ap 
behavior and times when the behavior and its consequences govern oF ! 
fluence feelings. The important point i 


: hat 
Я ] 5 not which comes first, but W! 
might be the most effective intervention strategy. 


665 


" H . ipe 
The answer to Item 1 is objective or goal. If this answer was not ОБУ! 
to you, it would help to re-read page 87 


ae 


2. For all clients there are 


times when feeling = 
behavior and vice versa. m 


a ee 
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SETTING THE STAGE 
FOR AFFECT 


In earlier chapters it was noted that, at the outset, it is important 
to get the client to talk. The client must be able to talk about himself, 
identify and express feelings, identify his or her own behaviors, and relate 
to the immediate present or the “here and now.” Strong feelings of vul- 
Nerability on the client's part may prevent him from doing anything other 
than Tesponding to his own needs for defending and protecting himself. 
Reduction of these feelings can release energy previously used by the 
client for preserving his own image and make that energy available for 
growth and change. It is only at this point that the client can talk about 
himself and identify and own his feelings and behaviors. 

. Thus, your initial objective, or first process goal, is to reduce the 
client’s initial anxiety. Your first strategy, therefore, with every client is 
ап exploratory one; you must determine the effect your behavior has on 


t i H у ка 
he client by his initial responses to you. 


The correct answer to Item 2 is govern, influence, or cause. If you had 


trouble with this, go back to page 88. 


tee c A a e t 


ounselor's first strategy with 


3. In the discrimination process the c 
one to deter- 


each client is an у 
i i ehavior. 
mine the effect of counselor response on client b 


СЕОБЕ p EL COR 


e counseling process is the 
ty. This communicates your accept- 


ак and understanding of these ppm [po tapis n 
Tes May only induce greater anxiety. With this poda dus e 2) 
how te Modify the strategy and respond then to СОВ 

thinks and what kind of ideas he has. 


ect early in th 


urther in- 


e 100 for f 
= Correct answer to Item 3 is exploratory: pee poz 
Or; 
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4. Responding to. . . .—  —  Á Á early in the counseling 
process is often the best strategy for reducing client anxiety, 
except with clients who are easily threatened by feelings. 


————————————————————————————— 


Counselors who always emphasize feelings to the exclusion of = 
havior, and vice versa, impose certain limitations on the counseling proces à 
Some of the limitations of responding only to feelings include the following: 


1. Responding only to feelings is unrealistic and therefore reduces a 
possibility of the client being able to generalize aspects of pw em 
ing relationship to other relationships. For most clients it is hig! > 
unlikely that any of their friends or family would take only thei 
feelings into account. . 

: Responding only to feelings fosters an internal focus to the aii 
of the world around the client. The client may become so preoccupie. 
with himself that the level of his other relationships deteriorates even 
more. 

+ Responding to affect induces catharsis; that is, the ventilation of pent- 
up feelings and concerns. For some clients this may be all that 15 
necessary. For other clients this is not a sufficent goal. With catharsis 
there is a greater possibility of reinforcing “sick talk”; that is, the 


» 4 ; а- 
counselor's responses to feelings may only generate more client neg 
tive self-referent Statements. 


Answer to Item 4 is affect, 


: is 
to other relationships the client ! 
ing office. 


и 


Responding primarily to Cognitive contents presents the following 
limitations: 


1. It may reinforce the intell 
courage the client to con 
actually influencing his b 

2. It may not provide the о 


"CINA "EM n- 
ectualization process: that is, it may € 


: " 
tinue to abstract ang deny feelings that ? 
ehavior. 


; d 
оте Pportunity that the client needs to share ar й 
express feelings in а nonjudgmental Setting. The counseling relatio” 


ship may be the only one in which a client can feel that his emotion? 
(and consequently, himself) won't be misunderstood 
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езе Again it must be stressed that the initial strategy in the discimina- 

process is an exploratory one. All clients will respond differently to 

F Ma rica on feelings and behaviors. Ways in which you may respond 

im ерат to the client, and some general eflects of responding 
gs and behaviors may merit closer study. 


The correct answer to ltem 5 is generalizability or relevance. 


TYPES OF DISCRIMINATIVE RESPONSES 
FOR COGNITIVE AND AFFECTIVE CONTENT 


for Ses are several counselor responses that are useful as discriminators 
печи г cognitive or affective portions of the client's message. There are 
the icm that can place emphasis upon one component of the message, to 

| usion of other parts of the client's response. Three particularly use- 
Ul responses are the accent, the ability potential, and the confrontation. 


or two-word restatement that 


s communication. Its effect is 
n. For exam- 


em hors: ACCENT. The accent is a one- 
jr asizes a very small portion of the client 
of a question or a request for clarification or elaboratio 


1 у 
Ple, the client may say: 


ing which college to attend, 


rd time decid 
g decisions so it's really per- 


Client: “Im having а һа 
d to makin 


uh . . . I'm not use 


plexing to me.” 


Counselor: "Perplexing?" (Accents an affect word) 


Ww — 
Dag Other words could the counselor have accented in this client response? 


cognitive affective 


i hich would emphasize: 


eet 
cognitive affective 


2 ould emphasize: 


which Wi 
Model Answers: 


м "Hard time?" 
* "To you?” 


asized the affective portion, 


(o А 
but ac hoosing “hard time” would have emph if 
Com ng “to you” would have emphasized the cognitive part of the 


MUnication, 
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6. The accent is a one- or two-word 
of the client's preceding response. 


The use of the accent places emphasis on a particular thought or feel- 
ing. Usually it encourages the client to clarify or expand upon his previous 
statement, since it suggests to him that the counselor isn't sure he under- 
stands the client. It is used most appropriately to highlight a word that 
seems vague and abstract. Hence, it elicits specificity from the client. . 

The accent may be used to respond to either the affect or the cogni- 
tive message. The client must have used an emotionally-laden word in his 


message in order for the counselor to accent the affect. This is one limita- 
tion of the accent. For example: 


Client: "I don’t think I will make the grades to stay here." 


The counselor has no affect word to accent in this statement. However he 


could accent the cognitive portion by saying: “Here?” (ACCENT). How- 
ever, if the client said: 


Client: "Pm afraid I won't make the grades to stay here." 


Then the Counselor could respond with: "Afraid?" (ACCENT). The word 
afraid, which is an affect-type word, can be accented or emphasized, thus 


Даа the client to elaborate on his emotional reaction to the possibility 
0: not doing well enough to stay in school. Try your skill with the acce? 
in the following client 


statements: 
a) Client: "Things seem pretty bad now." 
mous Wc а, " (emphasizing cognitive or affective?) 
b) Client: “I don't know what to do about it" 
You; * 


" T ive?) 
~~~” (emphasizing cognitive or affective 


S " 
ce page 94 for the Possible responses to this exercise. 


The an i 
Swer to Item 6 is restatement or repetition. 
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n eC Рени не ___________- 


7. If the client's response doesn't contain an emotional word, then 
the accent can be used to emphasize the — — — — — — — 


message. 


c——————— ee ee 


THe ABILITY POTENTIAL. The ability potential response is one in 
which the counselor suggests to the client that he has the ability or potential 
to engage in a specified form of activity. It can be used either as a re- 
Sponse to some cognitive portion or to some feeling expressed in the client's 
communication. It not only reinforces the client's sense of control and man- 
agement of his own life and affairs, but also communicates the counselor’s 
faith in the client's ability to act on his own. The ability potential can be 
Used to suggest a course of action that is potentially beneficial to the client. 


The answer to Item 7 is cognitive. 


8. The ability potential response is а statement characterized by 
the suggestion of a activity or endeavor 
r entering or pursuing. 


that the client has the potential fo 


If your client were to Say: 
“I don't know where I'm going to get the money to pay that bill. 


You could say: 


^" 
semester and earn the money. 


to your client that he has the ability or 
| k for а semester and earn the 


"You could work for a 


I 
Rm Words, you are suggesting | dus 
entia ill should he 5 Em е 

ney. sides B Pas potential response begins with "you pipe 
9r “you can.” The all of the other types of counselor responses that y 
ave been једва it can be overused. When that happens, it begins А 
qund Unreal, hollow wi It is used «тает pe B 
sinning alternatives available to the client. It is mis-used W em e 
Plification, the counselor attempts to suggest or prescribe something 


Si 
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panacea. The effect of this is to negate or hide the client's feelings of con- 
cern. 


Answers to Accent exercise on page 92: 
a. "Things?" (cognitive); "Bad?" (affective); "Now?" (cognitive) 
b. "Don't know?” (cognitive); “It?” (cognitive) 


Make two ability potential Tesponses in the following client state- 
ments: 


Client: "I don't know what he'd do; I'm just hanging in thin air because 


I don't know how he feels about it." 


Your. + 

Client: "I think I'd like to teach but I don’t know what the requirements 
and qualifications are.” 

You: “ 


e 
The answer to Item 8 is future, The ability potential suggests a futur 
activity, 


Ec Eee 


9. The ability potential response should identify —____—— 


7 — —— available to the client. 


js 
One of the esponses J 
the confrontation, The word j most useful counselor resp 
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discrepancy present in the client's behavior. Thus the confrontation helps 
the client to identify a contradiction, a rationalization or excuse, and a mis- 
Interpretation. 


The answer to ltem 9 is alternatives or options. 


ENT MISTER 
10. The confrontation response recognizes — ————— — — — 
in the client's messages. 


e e aM Rupe ыа а Еа 


The discrepancy or contradiction is usually one of the following types: 


ays and how he behaves (i.e., 


1. A discrepancy between what the client 5 b 
but in the interview, he talks 


the client who says he is a quiet type, 
freely). A 
2. A contradiction between how the client says he feels and how his be- 
havior suggests he is feeling, (i.e., the client who says he is comfortable 


but continues to fidget). 
3. A discrepancy between two 


client who says he wants to c у 
places all blame for his behavior on his parent 


verbal messages of the client (ie., the 
hange his behavior, but in the next breath 
s or on others). 


The answer to Item 10 is contradiction, discrepancy, or avoidance. 


Operationally, the confrontation is à compound sentence. The state- 
k" condition. In other words, the first 


but your grades are excellent." 


“У had tisfying, 
Ou say school isn't very satisty о be back 


"You keep putting that job off, and eventually you're going t 
in the same trap of being mad at yourself. 


The d by th selor. 

first am i ay not be stated by the coun 3 
a а rtion, тау Р : 

lt Part, or the “you said" ро 5 discrepancy is obvious. Foi ex 


ay be implied i i lient’ 
m m f the clien 
ample. plied instead, i 
Client: e ? ople I don't know." 
5 t talk to pe p ” 
I just can’t ta But you don’t know me. 


Counselor: “(You say etc. [implied part]) 
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Using the confrontation suggests doing just what the word implies and 
no more. The confrontation in both the “you said — but look" conditions 
describes client messages, observes client behaviors and presents evidence. 
However the confrontation should not contain an accusation, evaluation, 
or problem solution. 


The confrontation serves several important purposes: 


1. It assists in the client's achievement of congruency; i.e., a state where 
what he says and how he behaves correspond. 

. Its use establishes the counselor as a role model for direct and open 
communication. That is to say, if the counselor is not afraid to con- 
front these contradictions, perhaps the client can be less afraid of them. 

· It is an action-oriented stimulus. Unlike the reflection stimulus that 
mirrors the client's feelings, the confrontation mirrors the client's be- 


havior. It is very useful in initiating action plans and behavior change 
on the client's part. 


Try out the confrontation in these client statements: 


Client: "Td really like to take the course, but the grade contract 5 


really tough." 


You: * 


Client: “Im not reall 


; c 
Y angry at my father; he's been doing this to ™ 
all my life." 


You; « 


DISCUSS YOUR RESPONSES WITH SOMEONE. 


ERR RE cee 


n. i itions і" 
The confrontation presents "you said — but look” conditions 


Which the counselor describes but does TY ee и 


Āe 
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EXERCISES 


Instructions: 


is им In the client statements below, identify the affective and cogni- 
inap Wm of each; discriminate between the alternatives, then write 
abii P prais counselor response for each. Limit your responses to accent, 
dien a and confrontation, The type of response to use for each 
ci on ni is specified below in parentheses. Tell whether you re- 
Ey to the affective or cognitive portion. Give your rationale for doing 


Client 1: “Оп weekends I could stay here—I could probably get dates, 
but I don't stay here. I go home, or I go to my friends, 'cause 


I hate staying, just staying right here.” 

Counselor: (accent) 

Client 2: "I don't know how to act whe 
what to do." 

Counselor: (ability potential) 

Client 3: “In speech, uh I'm not doing g 
structor he says to me uh you ta 
if you're trying to get away." 

Counselor: (confrontation) 

Client 4: “Most of the tin 
well here it is really nice. I like being u 
better.” 

Counselor: (accent) 

Client 5; “Well I'm kind of interested in airport management—well the 
book Airport really got to me. but I don't know very much 

с about what that kind of job involves." 

pt (ability potential) | -" 

ient 6: “I mean I usually do feel much more comfortable alone- 
h someone else or uh with 


most of the time when I'm wit need 
people, I just feel kind of clammy and nervous you ^ 


n I'm out on a date. I don't know 


ood—the other day uh my in- 
Ik like you—like a whisper as 


ле uh well I just like to be alone—but uh 
h here, It helps me feel 


Cou 
nselor: (confrontation) 


= 


Th 
e 
Correct answer to Item 11 is evaluate or accuse: 


owing exercise: 


With your triad, complete the foll | "T- 
l. One of you, designated as the speaker, should talk about yours 


With the respondent. 


'6 
"8 
E 
"9 
28 
v У 
КА 
u 
иоцоиолиој јоцигјод uay 
AWAY 
asuodsay sojasuno> jo ода] asuodsay 
4sojasunoy 
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12. 
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14. 
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16. 


A7. 


18. 


19. 


20. 
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2. The respondent's task is to: 


a. identify cognitive and affective topics present in the speaker's 
communication 
b. make a choice as to which topic you'll respond 
с. respond using only the three responses covered in the chapter: 
accent, ability potential, confrontation 
3. The observer will use the Observer Rating Chart (page 98) to 
keep track of the number and kinds of responses used by the 
respondent. This feedback should be given to the respondent. 
4. After approximately ten minutes of interaction, reverse the roles. 


EFFECTS OF RESPONDING 
TO AFFECTIVE CONTENTS 


The importance of responding to client feelings as an anxiety T€ 


duction tool has already been mentioned. Generally speaking, responding 
to affect diminishes the intensity of feelings. For instance, responding 5 
(accepting) Strong feelings of anger expressed by the client will reduce 
their intensity and assist the client in gaining control of them. , 

The expression of feelings may be an important goal for some gian 
Some people have had so little experience or opportunity to express the! 


rd openly that to find an acceptant listener provides highly beneficia 
relief, 


Responding lo affect with acceptance and understanding can also Be 
incorporate his feelings and Perceptions into his self-image 
*ptance of feelings that have been pr 
and labeled as “bad” by the client suggests to the clien 
ngs, and thus, himself. ‘cate 
ten is the best way to commune 
he client. That is, responding to CH. 
between you and the MNT 
av ; Я les the client to own his feelings: 
lors, and his Commitment to behavior change. 


viously denied 
that he may ha 

Finally, 
your warmth and 
feelings establi 


c i В PEPA 
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EFFECTS OF RESPONDING 
TO COGNITIVE CONTENTS 


It 
ње пау она па dist Gall rebus ty fin Tis 
crt rc ients easily threatened by feelings. Thus, 
hues s when rapport with the client is established more quickly by 
x ring how he thinks before wondering how he feels. 
hdc d it is important to realize that behavior incorporates both 
cisions bw thoughts. In order to effectively solve problems and make de- 
cognitive nis have to be able to think as well as to feel. Responding to 
thought : ontents assists the client in developing and expressing those 
ые involved in problem solving and decision making. 
need to T is governed by thoughts as well as feelings, clients 
rigidity is "a not only what they feel, but how they think. Behavior 
client's о! ten maintained by the kinds of thought patterns present in the 
repertoire. These may need to be discussed and explored before 


a 
"y behavior change can occur. 
not К exploration of fee 
established. . for goal achievement. Once the c 
M action plans must be developed to produce 

£ to cognitive contents goes one step further th 


affect ; о 
а that it focuses directly on behavior change. 

nce your exploratory objective has been achieved and you have 

ntent and when to emphasize COg- 


Cho: 

Sen s d 

i When to emphasize affective со e 
ies for each o 


Niti 

5 eee it is time to develop and implement strategies M 

Orkin as. There are some strategies which are more effectively usei 5 

len ^a a affective material. Other strategies are best implemente 
Ocus is upon behavior rather than fcelings. 


to most clients, often it is 


ounseling goals have been 
goal attainment. 


an responding to 


lings is useful 


r accepting. 


The 
correct answer to Item 12 is owning o 
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Е ч r rela- 
Much of what is described as counseling consists of a process 0 
tionship, and the discriminati 


e 
А 1s, th 
Or and client have identified specific client g02 


a 
omes into play. The skilled counselor must be 
nd a f 
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the inexperienced 
counselor. 3 ; 
vories: They have been classified into four cate- 


Strategies for identifying attitudes and feelings 
Strategies for changing attitudes and feelings 
strategies for identifying inappropriate behavior 
and strategies for changing inappropriate behavior. 


IDENTIFYING ATTITUDES AND FEELINGS 


а, the client is unable to identify or verbalize the feelings and 
eras а = producing his discomfort. When this is the case, the coun- 
a hove ke nd ways to help the client examine and express himself before 
the on ward positive change can occur. The following strategies will give 

unselor some options, since a particular strategy may not work for 


every cli 
y client or even for every counselor. 


Clarification and Reflection 
of Client Feelings 


ings by the client occurs read- 
client feelings as they are ex- 
lor statements such as the 


ily whe tmination and understanding of feel 
Dress "E the counselor clarifies and reflects 
ed in the interview. These include counse 


following. 


D you mean that?" or "Are you saying tau 
You seem angry" or "You feel pretty good." 

Thi 
s 5 
taking ВУ is most useful when 
Feelings пу action steps toward his £ 
's also helpful when the с 


Make 

Progres ‘sa th 
Mansi That is, a client may 7 : ; à 5 
am, 8° his response is dictated primarily by his feelings. A wife, for ex 


©, ma iti ds her husband who 
5 „пау on] ау unitively towar 
Cont y be able to behave Р i her feelings of resentment have 


i 
be Mually ] A 
en а ate in coming home Un у Be 
bue arified and е Indeed, most clients who behave m VA 
Sus (such as, blaming, cajoling, being sarcastic) are unable to Tapon 
еседо until their own underlying feelings of hurt and anger are en 
> and reduced in intensity- 


gs prevent the client from 
oal. Clarification and reflection of client 
lient seems tO be stuck and unable to 
be limited to one way of behaving 


strong feelin 
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eee 


i tion 
1. A counseling strategy is a modus operandi or a plan of ac 


that is designed to achieve specific z 
u—— U 
Counselor Expression of Feeling (Modeling) 


One of the better wa 
is for 


: А г ex- 
the counselor to model this Process; that is, the counselo 


that." 
"I think we've really gotten somewhere today and I feel good about 


The counselor might also 


а А ient's 
express how he would feel if he were in the cli 
situation by saying: 


У utra 
tward appearance appears docile or ling 
may attempt to stimulate expression of feelings by mo 
how he Would feel: 


"ТЕ my parents put th 


I 
ad. 

f at kind of pressure on me, Га feel pretty m 
might not care 


about doing well,” 


el- 
the client that jate fe 

i = appropri 

Ing responses. app 


eee gl 
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The Inner Circle Strategy 


The “Inner Circle Strategy” developed by Lazarus? is another tool 
useful in eliciting significant feelings from the client. It is particularly help- 
ful with a client who is reluctant to reveal significant material. To intro- 
duce the technique, the counselor draws five concentric circles, forming a 
bull's-eye, The innermost circle is labeled A, the next one B, then C, D, 
and E. Circle A, the smallest one, is explained to the client as representing 
his Own private territory; the material within circle A being that which the 
individual shares with no one. The next circle, B, contains data shared 
only With a few close friends and family. Thoughts and feelings present 
in the middle circle (C) are typically shared with good friends, whereas 
the contents of circle D are revelated to general acquaintances. The outer 
Circle (E) represents those basic facts about the person that anyone can 
discover, The counselor then explains that the material in circle A usually 
Consists of topics in the following areas: sex, anger, dishonesty, financial 
Matters, and personal competence. The point of the inner circle strategy is 
that the contents of circle A are more or less the same for everyone. Hence 
the client can feel less reluctant to disclose feelings about these issues know- 


118 that they are shared by most people. 


The correct answer to Item 2 is demonstrates or illustrates. 


Confrontation and Encounter 


Many clients are aware of their feelings but have difficulty expressing 
nts expressing positive feelings of 


these feel e clie 
Warmth Ры med pota Other clients consider the expres- 
ово negative feelings of irritation, assertiveness, and anger to wore 
More risk than any others. The counselor can use the relationship ^ Nd 
rating point for client expression of feelings through the processes o oe 
"ontation and encounter, That is to say, When the counselor sees ач 
av the client's behavior or feelings of which the client appear SM a 
are, he Presents this observation for the client's reaction. n dbi 
Stances the counselor must not only identify the client's feelings, bu 


Е і i interview 
"Courage their systematic expression as they arise during the 


Identifying Crucial Problems,’ 


+ 1 Р tegy: Ч 
P 10 jd kazari, “The. Inver "po perc Counseling: Cases and Tech- 
Ques oltz and Carl Thoresen, Winston, Inc., 1969). 


ew York: Holt, Rinehart and 
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3 is 
lor with neg 
i i front the counse K 
process. Often the client will feel Apes picos Polis beer id in 
: bv elici ssion 
Е А fore any encounter w ee A 
я i ify client cues and thereby di 
lor must identify n apex, i 
мант е i In the latter instance the 3 m il 
Е ings from the client. In 5 ael eiue ain 
олари i feelings for the client before de 
his own good feeling: asit 
first need to share ] і : € Fic и р s 
rontation an dec 
enough to do likewise. Con id dics 
ен the counselor is able to accept both aue cue snc и 
У | 5 
i i hus the client learns that exp 
s shared by the client. | | Mech 
ss doesn't automatically have to result in negative conseq 


s 
ncourage 
3. The use of confrontation and encounter K with- 
| the client to express both positive and negative 


out incurring 


consequences. 


ЕЕ SINGH LUE ae EE do oL 


; hts 
Searching for Underlying Thoug 

" of the 
Some clients avoid engaging in desirable behaviors ма usefu 
kind of consequences they imagine will result from such ue thought 
Strategy suggested by Ellis? js that of examining the dodi а often 
Processes. Dealing with a client's thoughts about а parue c are fears 
reveals that he has certain fears about the outcomes. EAI he cmt 
such as: “I might be rejected” or “I might make a mistake an are highly 
might not " More often than not his fears * thinking: 
i of self-perpetuating, illogical ounselo 
Once the client identifies What it is about the action he fears, the н fear 
can challenge the thought processes contributing to the feelings © 
asking questions such as the two described below: 


1. What is the wor 
After the client 


7 
St thing that could happen as a result of 
2. How would that 


identifies the Worst thing, then: 
be so terrible? 


n 
ne D 


cct eee ИТ 
The Correct answer to Item 


3 is negative or unpleasant or bad. 


? Albert Ellis, How 


(New York: Crown Publis 


3 surotic 
to Prevent Your Child from Becoming a Neur 
hers, Inc., 1966). 


да! 
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SS 


4. Highly irrational thoughts may prevent a client from behaving 


inappropriate 


appropriately or may 
behavior. 


CR IRL И eU ee 


Self-Image Confrontation 


ave differently because of the way he 


A client may not be able to beh 
s inadequate, he may 


feels about himself. If a client is convinced that he i 
Start behaving in ways that make him appear inadequate. This becomes a 
self-fulfilling prophecy. Sell-image confrontation is often a constructive 
Way of breaking this cycle. In this strategy the counselor gets the client to 
Confront himself with this distorted view in order to replace it with a more 
realistic view of self. The counselor may use responses such as the follow- 
ing: 


“You say you're inadequate. What basis do you have for making that 


statement?” 
“You say you're unattractive, yet girl 
me why they go out with you.” 


s frequently go out with you. Tell 


unselor has the client look at a 
diction in, his feelings and behavior about 
also avoids reinforcing this kind of com- 
encouraging. Otherwise, a client may 
atements as a Way to obtain praise or 


In self-image confrontation, the co 


iscr 
i crepancy between, or contra 
en In so doing, the counselor 
en by being supportive or 
arn to engage in s Ler 
gage in self-deprecating 5 

Support. 


ici support. 
The correct answer to Item 4 is encourage or elicit or SUPP 


E 


Pes Qu RM c EE EE 


í бе 
zi Self-image confrontation is а constructive Way 


a negative self-image. 


(ee ee ee 
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Dialoguing and Role Reversal 


i hts, 

Often a client may report conflicts in his own А den 

or in his relationships with other significant people. O ка and 
identify various alternatives and their consequences may sie 
be stuck at the point of decision. For example, the client may say, 


А A ] also 
"I just don't know what to do. I'd like to go with him but then 
think I should stay here." 


se of 

itati i acti because O 
Or the client may express hesitation about taking some io 
the possible effects on another person. This may be expressed as: 


folks." 
“T just can't Change majors. I'm afraid it would really bother my 


SE av- 
A useful tool in these kinds of conflicts is dialoguing, which ee P 
ing the client take the part of each person or each side of s M In 
client is asked to "play out" the conflict through an imaginary dia ‘himself 
the first instance the client is encouraged to talk to both parts of spon 
He is told to be the self that wants to go. Then he is instructed to aee 
as the self who thinks he should stay. The dialogue between the two $ 


e 
i i ; i rt of th 
Which occurs in present-tense language, is continued until one pa 

conflict outweighs the other. 


The correct answer to Item 5 is challenging or combating. 


Le 


E E ee EE ee ee 


6. Dialoguing or role reversal 


: е both 
forces the client to examine 
sides of the situation until 


10 
М rs 
one side of the conflict appec 


the other. 


ТЕ à second person, the client is instructed P 
put the other person in the cha; 

g e dialo: 

resents about the oth f 
become the other person and respond to what he just said as himsel Ў 
becomes himself again ; E clings 
he client in expressing his fe om 
ality base for the probable response 


he 


ves a re 
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ie other party involved in the conflict. This can often remove the barrier 
at is keeping the client from making the decision and implementing the 
necessary action steps. 


The correct answer to Item 6 is outweigh. 


CHANGING ATTITUDES AND FEELINGS 


kd All too often, counselors have thought that the expression of feelings 

piures. to appropriate changing of feelings. Such an assumption can 

diff to the reinforcement of the undesired feelings that are producing his 
ifficulties, rather than a change toward desired feelings. The counselor 

hos implement strategies that will help the client change these attitudes 
nd feelings. Among the strategies the counselor may use are: 


Successive Approximation of Feelings: 
Rehearsal and Homework 


Many clients desire to make changes in feeling states, making state- 


ments such as: 


"I wish I could feel happier.” 
Sch Changes do not occur overnight. Although the client will not feel 
а mpletely happy within a short period of time, the counsclor can suggest 
der steps (homework) that will successively approximate the client's 
gr d goal. Together with the client, the counselor might draw up à list of 
cautions the client can enter into which would produce satisfying out- 
^ As the client successfully completes such activities, his d ne 
"Hore i ired state of happiness. Depencin, 
closely approximate the desi Пол 


Чроп f 

the ho i nselor may wish t 

Or y mework specified, the cou ; i i 

ea зе the task тз the interview. This ip^ тиа 
а i у estions that will he/p to insure s 

Outside the client and make 5005 


s requires identification of 


tion 


7- Successive approximation of feeling 
that produce desired feelings, and re- 


C P RET RENS Е 
n. 
hearsal to insure their successful completio 
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i e 
Examples of two homework tasks the counselor might suggest МА 
above client for successive approximations of happiness are descri 
below: 


1. Think of a recent instance when you were very happy. Re-create this 
in your mind. What conditions produced it? Maintained it? Who bw 
you with? What was happening? Spend a few minutes daily this wee 
imagining this situation in your mind. 
- Think of how you'd like to feel as happy. Where would you be? Lern 
would you be doing? If you were with some person(s) who wou 


it (they) be? Describe your body cues associated with these pleasant 
feelings. 


The correct answer to Item 7 is tasks or homework. 


Thought Stopping Techniques 


х t 
Thought stopping techniques are an extension of the illogical though 


examination strategy. They are useful when the client's awareness of 1108" 
ical thoughts has 


ith the word: “STOP!” Following ie 
is instructed in Ways of changing the thought n 
his same process is repeated with the Visuale his 

til the client can easily change the direction © 
inter” 
ed and practiced within the v qne 
if the 


que is demonstrat 
tis asked to co, 


can use the sz 
client, 
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self-defeati 
> ing thoug А Р 
ideas. ghts by replacing them with constructive, reality-oriented 


SS eee 


8. Use i i 
of illogical thought examination and thought stopping is 


епу ————— 


helpful in getting the client to id 
m engaging in desired be- 


consequences preventing him fro 
haviors. 


CO МИ НЕ eee E 


Role Identification 


ful Mr inr nate may encounter à client who engages in behavior harm- 
the regie or to others. Additionally, the client may seem unaware of 
client the т "i consequences of his behavior. In working with this kind of 
to identify vss identification strategy is useful. This strategy gets the client 
ing with a Ае as the target of his own behavior. For example, in work- 
the еа client who has been caught damaging cars of other students, 
is instructed to visualize himself as the owner of a damaged car 

uld feel 


(refe. А 
rably his own). He is asked to imagine all of the ways he wo 


Upon K 
Rs his car in this shape. 
"What DE identification the counselor is ess 
ould it be like if someone did it to you 


e asking "Wh; : m 
at would you do in the same or sim! 
ling session. On 


Ple of th: 

Proben occurred in a group counse 

SE buio ae a decision to continue OF terminat 
Éroup m end. Immediately the girl W much à 
ntly, oe She was unable to accept the advice. 
Pursue, Bs le to identify the alternative courses of action she wanted to 
identifi age confusion was reduced when the group leader used the role 
tion a n strategy by asking: «ТЕ someone else were in the same situa- 

you, what would you say to that person?” 


x AEN 
gined. 


The 
А : 
Pies answer to Item 8 is feared or ima 


entially asking the question: 
?" Or the counselor may 
lar situation?" An exam- 
e student presented à 
e a relationship with 
dvice from the other 


as given 
e and more impor- 


Related Behavioral Strategies 

T . 
Modif here are additional strategies that may be used to help the client 
However. these strategies are more spe 


his att 
S attitudes or feelings- 
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cifically designed to help the client change his behavior and will ^s d 
cussed in detail in the section entitled "Changing Inappropriate Ha 
havior.” The point is that a strong relationship exists between eco Ae 
thinks about oneself and what one does. Conversely, what one does an E 
consequences of one’s acts has a strong influence on feelings and attitu E 
about oneself and others. Specific strategies that are relevant to behav >: 
change, but which influence change in attitudes and feelings are: opera 


: - 5 à у =. self- 
reinforcement strategies, vicarious modeling, assertive training, and 
monitoring. 


IDENTIFYING INAPPROPRIATE BEHAVIOR 


Even after the counselor and client have identified the feelings sea 
are related to the client’s problem, what the client can do to remedy his hi 
uation may not be obvious. Often the client does not see a — 
between his behavior and the consequences of that behavior. Thus, i 
Child may Say that "nobody at School likes me," but may not be able gs 
see that his ways of Tesponding to other children help produce the situa 


rat- 
€ of problem, the counselor needs to have st 


egies available to help the client identify behavior that needs to be changed 
Some strategies that have Proved helpful are: 


Role Visualization 


Sks 3 
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Se FORM MM 


9. Role vi i 
s " А 
isualization helps the client translate desires into 


a == 
А variati is i er 

Counselor d Я His is tig significant scene re-creation in which the 
tions related t ‘A client to re-create three or four memorable past situa- 
describe = з problem. The client is told to visualize them and to 
recently bein n the present tense. For example, a client who complains of 
and сећи s uncomfortable as the center of attention is asked to re-create 
Center of ири scenes in which she felt comfortable as the 
а dai : n. She is instructed to continue this sort of visualizati 

ily basis а itn, ар. f visualization on 

e signi А А 

conditions wes scene re-creation also is a way to identify the kinds of 
turns him kn ag the client's behavior. If a client states that "nothing 
lm to um m counselor may get an idea of his life style by asking 
Previous week e three most significant happenings in his life during the 


The 
c i " " 
orrect answer to ltem 9 is behaviors or actions. 


Behavior Description and Inventory 


о m Р 
пе of the best strategies to help the client identify his behaviors is 
his means simply asking 


the 
ehavi et 
the client te description and inventory process. T 
i to describe the kinds of things he does when in a situation. It 
ctions rather than general- 


'Sim 
ipaa Porte À : 
ant to have the client present specific à 
t gives both the client and 


infer, 4 : 

S e Behavior description of this sor 
elor an awareness of the kinds of things the client is doing that 
ontingencies that maintain the 


Tesult ; 
tint : 
he undesired situation, that is, the с 
d of information is to ask the 


chav; 
Clien = Another way to obtain the same kin 
ays “ee a typical day. The client should go through one or more 
he пра briefly list the kinds of things he does and activities im which 
Clear] ges. Both of these activities will enable the client to 5С more 
clients OW his own actions contribute to the undesired outcome(s). Some 
1m may identify their behaviors but may have difficulty realizing the 
Stra 161г actions have on other people. With this kind of client a good 
ure—simply getting the client to 
havior during à 


n a particular be 
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given time sequence such as an hour or a day, depending on what is being 
observed. This process, for example, may help a wife to realize that her 
husband's complaints about her "nagging" are not entirely unjustified 
when she finds herself reminding him of five things within one hour. 


nt а — — ане 


10. The purpose of the behavior description and inventory is to 
help the client see how his actions contribute to undesired 


E ci p rr eee 


Dialoguing and Role Reversal 


This strategy is equally useful for identify- 
ften the scene can be acted out between 
to get at the behaviors that occur between 
е. For example, the client may report that 
ments with her boyfriend lately and wo" 
nt the arguments. The counselor might play 
Sk the client to enact a recent argument. 
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CHANGING INAPPROPRIATE BEHAVIOR 


Clients i 
PP er dicat e bc to behavior change often are dis- 
peace papi x rea d that it is impossible to become another kind of 
пене ES ing session to the next. This kind of disappoint- 
нерее А viated when the counselor encourages the client to take 
n steps that result in some progress toward the ultimate goal. 


Stratepi uh 
lrategies permitting this are: 


Successive Approximation of Behavior: 
Rehearsal and Homework 


avior change can be alleviated 
rogress toward the goal. 
adually approximate the 


mun n with the speed of beh 
feng pue action steps that result in some p 
level of s process the client's behavior will gr 
action ik avior change desired by the client. It is important that any 
step engaged in by the client 15 successful. Therefore, homework 


Sugge 

s : 

Bested by the counselor should be reasonable in scope. The counselor 
make any necessary modi- 


Can obse 
bserve how the client proceeds as well a 
e the homework assignment within the 


king with a cli 
hat requires t 
he first week wo! 
ut executing. 


ent who wants to date 
he client to telephone 
uld be too over- 
Instead, a begin- 
lient imagine telephoning one 
date the following weekend. 
with performance, having 
counselor can con- 


ek 
knows or has met and a 


high levels of anxiety generally in 
convers 


f the plan 


Since 
ation with the 


€ clie 
; nt role-play the telephone Я 
of action. 


tri 
ute 
to the overall effectiveness O 


gaged in by the client be 


1 nee 4 
l. It is important that any action step en 


Ve ee an 


bited because of 


mance may be inhi 
i nselor role-play 


In this с 
this situation a client's perfor! 
Jes. Having the cou 


his 
own Jac 
ack of adequate response St 
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t giv а hi is hi i id ifv those 
the client first gives a model for the client. This elps him to - ent 
1 Bi ; h 4 l y 
behaviors necessary for adequate completion of the homework task 


The correct answer to Item 11 is successful. 


Behavior Contracts and 


es 
Reinforcement Procedur 


à А ас- 
Clients who are able to identify and own their Берија е 
knowledge that their current actions are resulting in some undesir different 
sequences. They state how they would like the prey 2 the cons 
(goals). They may or may not realize that in order to chang Behavior 
quences they must first modify the behaviors producing them. ach tite 
change of any kind can be a slow and painful process requiring m ske ће“ 
and effort on the client's part. Therefore, Betting the client tom clients 
havior changes is not easy. The counselor must first obtain the 


what actions the client agrees to take in pond 
urthermore, it contains a description of the 

action steps: where the client will undertake "i 

manner) the client will carry out the actions, 

he tasks will be completed. от? 
ts often аге more successful when they are acc to 
Words, a client is more likely 


3 * ewar 
5 there will be some kind of r (hus 
resulting from his i "Ontract terms. The SEI, 1 
encourages the clie i i reinforcement. Asking the way 
ive а 
his free time is an gps 
ate reinforcer or reward for each indi 


У А [ the 
contingent upon successful completion 0 
Must successful] 


activity he Chooses 


when (by what time) t 
Behavior contrac 
panied with self-rei 


of determining an a 


рргоргі 
client, 


This reward is made 
Contract; that is, the client 
before he engages in the 


as a reward. 
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| Counselor reinforcement also is important in successful implementa- 
tion of behavior contracts. The counselor can provide reinforcement (any- 
thing that serves to increase the frequency of a desired response) easily 
through verbal approval ("That's great." “I like that.") or by knowledge 
of progress ("You did very well." “You did the task perfectly." *You've 
done a great job in improving your study habits."). In order to make the 
reinforcement most effective it should follow the desired behavior immedi- 
ately. For this reason a counselor may wish to have the client drop in or 
telephone as soon as the contract terms are reached. This enables the 
counselor to provide immediate encouragement to the client. The fre- 
quency of the reinforcement is another factor influencing its success. When 
à client is learning a new behavior, reinforcement is most effective if it is 
continuous. In other words, the counselor initially would reinforce every 
demonstration of the client's new behavior. However, after it is incorpo- 
rated into the client's habits, reinforcement becomes more effective when 
administered on an interval basis, that is, after every third or fourth 
demonstration of the behavior. The reinforcement thus becomes occasional 


rather than continuous. Finally the counselor makes the best use of rein- 
ally felt. To tell a client 1 


forcement when it is sincerely given and gener b tell а sient 
like you" or "You've done a great job" when you don't believe it 1s a 


Mis-use of this counseling strategy. 


cooperation, or agreement. 


The correct answer to Item 12 is commitment, 


oe 


Negative Practice 


about a certain situation 


Often a client may experience such fear с 
st— pr if- 
that he avoids doing the very thing he needs to do most—practice the d 


ficult responses. Although many other strategies exist for snag н 
i ме ization; i i T: one 0! 
Cified fears and phobias (desensitization, implosion ere Mid 
Simplest ones to implement is negative practice. The clie 


avi 8 hers him 
x Conti i in the very behavior that both 
ontinually practice or engage 1" v Very iie stottering i 3-1 


ie len Whe Avete pel ца аа ient who is afraid to cry 
5 Practice stuttering as much as possible. Or a clie pone via 
is encouraged to cry continuously for a whil mportan papel 
iren ae point of exhaust vo ~ г of the fear-producing 
еа partly as а function of the exhaustive use о ret of dna ју 
nulus and partly as a result of the absurd exaggerati 


Dr - t А 
Producing situation. 
Negative practice 


e. It is ir 
с fear response see 


s to be effective with specific situational fear 
appears 
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such as test anxiety, as well as with more generalized social fears. In using 
negative practice, the counselor should emphasize to the client that the 
anxiety response will persist as long as avoidance of the feared situation 
is maintained. The counselor should then encourage the client to experience 
the fear deliberately and as fully as possible. Specifically, the client should 
be told to attend to all bodily sensations accompanying the anxiety re- 
sponses and to imagine engaging in the actual situation. Continued and 


persistent efforts are required in order for inhibition of the anxiety response 
to occur. 


анаа CRANE, ee ERE SEEN ERR EE m. 


13. The object of negative practice is to overcome а ____---- 


E ml teer, Dil un ERN tUm ee 


Operant Reinforcement Strategies 


Operant reinforcement, as presented by B. F. Skinner,” states that 
the likelihood of occurrence of an individual's response is directly related to 
the consequences of the same or similar responses in the past. More spe 
cifically, using an operant-conditioning model in counseling assumes that 
if the client's behavior is followed by immediate positive reinforcement, 
the behavior is more likely to occur again in the future. If, however, the 


e 1 oem ignored, it is likely to be extinguished; that is, it is 
© be dropped from the client i E erant-con- 
ditioning model i $ repertoire. Using an op 


t g · In counseling implies that the is systematically 

reinforcing desired client fichiers (related Na ie ee heuea while 

ee undesired Or inappropriate client behaviors (use of an extinction 

schedule). Within the interview, for example, a counselor might systemat- 

ically reinforce (thr ad nodding etc.) a client's positive 
E у 


while ignoring an DM tatements 
made by the same client. Š 5 any negative self-referent 5 


ention at all Th У ac continua 

tem 1 . е child who has с gu 
ES GOD ui followed by Spanking may interpret the spanking as rein 
Cause it is the one time when he has learned he can count 9 

г. Similarly, the child who is reprimanded by 
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mand, since this may be the only way he successfully gains individual 
attention from the teacher. 


The correct answer to ltem 13 is fear. 


In each case the counselor must help the teacher or parent to ignore 
the inappropriate behaviors and start systematically rewarding appropriate 
ones immediately after they occur. This is easier said than done, primarily 
because once a child is disruptive, the teacher's set of negative feelings 
about him increases. The teacher is more likely to consider all of his be- 
havior to be undesirable. Therefore, the counselor must help to sensitize 
the teacher to the detection of small steps of progress that can be rewarded. 


Group Contracting 


Often the counselor is faced with not one but many children or stu- 
dents engaged in problem-related behaviors. The teacher who comes to 
the counselor for advice about her disruptive class is seeking very specific 
Suggestions. This may require the counselor to observe the class behavior 
and also talk to individual students about the class. Typically, the teacher's 
behavior is such that it supports the disruptive class behavior. She may find 
herself reprimanding, cajoling, assigning extra work, assigning detention, 
ог meting out other forms of punishment in an effort to extinguish the 
undesirable behavior. Skinner * observes how frequently institutions at- 
tempt to control behavior through punishment, but with only marginal E 
cess. Although control through positive reinforcement 15 more effective an 
Pleasant, it is a rare occurrence. One strategy to use that utilizes positive 
reinforcement instead of punishment, and is applicable to a e € 
Setting, is that of group contracting [ps up octies: "activity 

remack principle, which says that ! you ref Я 
Deri енне А неби (а тоге preferred тма idem 
Preferred activity is more apt to be accomplished. This can be ue seme 
through the use of group contracting, where both the teacher a S Ede 
9r the counselor and students are involved in setting UP the contract. 


| ion" ê teacher ог 
is in contrast to a "behavior proclamation e where only the tea 

ignity с: Alfred A. Knopf, 
+В. Е. Skinner, Beyond Freedom and Dignity (New York 
Psyc} D. Premack, "Toward Empirical Behavior Law 
Svchology Review, 66 (1959). 219-33, | M 
CI 9G. Lr. Sion. pM Application of a Contingency M aper RA 
n àssroom Behavior of Negro Adolescents,” (Unpublis Я 
essee, 1971), 


и si » 
а s: I. Positive Reinforcement, 


ent Systems to the 
rsity of Ten- 
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i i he 
counselor specifies the terms and rewards with no involvement from t 
learners. ) 


ee ee ee 
14. Group contracting is based upon positive reinforcement rather 

than А 

Group contractin 
assistants, or anyone 


selor, teacher, etc.) and 
ate behaviors as well 


Vicarious Modeling 


In vicarious approaches the counselor helps the client change his 
behavior by observi i 


à Serving the desired behavior of others. The client learns 
through vicarious experiencing —« i 


One vicarious ap 


: ; a 
Я А involves the presentation of 
book or reading mate da 


ОК should illustrate ма 
3 ’S goal. In this way the clien 
learns from drawing upon the experi : id 
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he Ap; seling Strate, 
2 


through audio i 
- or video-tapes or films i i 
aa s in which a desired ior is i 
ES re Po All three of these vicarious E ee 
vidi. pe pie who wants to improve his study habits Read qois 
m оа udy habits or about successful people and their па зен ca 
ae но we help y client specify those behaviors involved yis 
r peers demonstrate some effecti iid E 

ear ^ т ive study habits is 

P. Finally the client can listen to an audio-tape or watch a eae 


describing effective study behaviors. 


act t M ee пр A E 


15. The object of vicarious modeling is to permit the client to learn 


the desired be- 


new behaviors by 
havior of others. 


ЕСО ME pu LR rM Е 26 


Observing the following characteristics of vicarious approaches will 


help ins 
lp insure their success. 


hen it is preceded by detailed 


e impact м 
f what 


l. Modeling seems to have mor 
instructions. In other words, the client should have a good idea o 

to look for before observing the model. 
An effective model must be seen as à warm and nurturing person by 
should consider the 


the client. In selecting live models the counselor 


client's feelings for this person. Other model characteristics such as 
also be examined. The greater 


d social status should є 
and the model, the more likely the 


he model. 


~ 


age, sex, race, an 
the similarity between the client 
client will be able to identify with t 


iue 


T . ; 
he correct answer to Item 15 is observing or seeing. 


Self-Monitoring 


suggest the efficacy of 
ich self-monitoring is the 
the. client's systematic counting 
g. A counter or à golf 
as to interfere with the 


ciation and by encour- 
ten reinforced 


al approaches 


Rece t А 
"ecent emphases in behavior 
edures, of wh 


any 
Of а ) 
2 9 à number of self-control proc 


Pri, 

mar I 
Y one. Self-monitoring involves | 
thought or feelin 


v s eBulating of a given habit, j i 
neq de caddy is often used. Self-monitorins seen 
ing es by breaking the stimulus-response S no 
he pe bee of the desired response—w ic D siue 
ividual's sense of progress following 15 accomplishment. 
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Self-control procedures, including those to be described in this T 
ter, are among the best strategies designed to strengthen a clients kin 
investment in the helping process. Self-monitoring procedures eliminate th 
counselor as a "middle man" and insure greater chances of client success 
because of the investment made by the client in the strategies for change. 

Usually self-monitoring in the form of counting is a way to strengthen 
a desired response. However, self-punishment can be a self-monitoring pro- 
cedure that is designed to weaken a particular response. For example, 
every time the client does not engage in his specified study behavior, he 
refuses to allow himself to engage in watching his favorite T. V. show; or 


every time he engages in self-defeating thoughts he snaps his wrist with à 
heavy rubber band. 


Decreasing the frequency of a behavior can 
through use of a pocket timer. A person can, for exa 
to decrease the frequency of cigarette smoking wh 
increasing the duration of non-smoking bchavior. 
smoked once every fifteen minutes, sets the time for 
smoking again, he has increased the duration of n 
reduced the frequency of smoking as 


also be accomplished 
mple, use such a timer 
ile, at the same time, 
If a person who has 
thirty minutes before 


on-smoking time and 
a result. 


ERR ERR 


16. Self-monitoring interferes with a learned habit by breaking the 


- association. 


mcs S RCM 


Recent research " Suggests that self- 


tems may be more effective when used as Separate. procedures; for CX- 
ample, when both a self-reward and a self-punishment system of monitoring 


are differentially used to control a client’s obsession. Self-monitoring is an 
excellent way to help a client modi 


‘ c ay he feels, things he thinks, or 
things he says to himself, A Client may, for 


reward and self-punishment sys- 


ә and feelings. A client may count the 
number of times he tells himself he can do well Оп а task, or he may count 
any number of behaviors related to goal ac 


he tells his spouse "I love you," 
tions, the number of times he pa 

Counting or quantifying b 
ing. Frequency counts of behavi 


the number of times he initiates conversa- 
Tticipates in class discussions and so forth. 
chaviors is the initial step in self-monitor- 
ors (or feelings) obtained through use of à 


mE Be Kanfer and P. H. Duerfeldt, "Comparison of Self-reward and Self- 
criticism as a Function of Prior External Reinforcement,” Journal of Personality and 
Social Psyc hology, 8 (1968), 201-68. E 
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golf wrist caddy or tally sheet can be recorded at the end of each day 
by the client. The target behavior may be the number of cigarettes smoked, 
Cigarettes desired, good thoughts about self, or other behaviors that the 
Client may wish to see increased or decreased in frequency. The second, 
and equally important step in self-monitoring, is charting or plotting the 
behavior counts over a period of time. This permits the client to see prog- 
Tess which might not otherwise be apparent. It also permits the client to set 
daily goals that are more attainable than the overall goal. 

. A good example is the person who wishes to lose weight. By record- 
Ing his weight twice each day, morning and evening, he is able to plot his 
Progress and set intermediate goals which he can attain. In so doing, he 
Is less likely to become discouraged and more likely to feel rewarded im- 
mediately when he reaches the end of a “plateau” and begins losing weight 
again. 


The correct answer to Item 16 is stimulus-response. 


Assertive Training 


Assertive training is a strategy designed to help a client strengthen his 
assertive responses, because a client cannot be assertive and avoiding at the 
Same moment, Assertive training is particularly useful for a client who is 
Submissive, deferent, and has difficulty expressing his own ideas and feel- 
ша Particularly when they are in conflict with those in authority around 

'm. Lack of assertiveness may be manifested in some clients by speech 
Pathology (speech errors, pitch breaks, stuttering) and in others by pr 
asse fie Symptoms (headaches, indigestion, nausea, gir n 
mou training the counselor begins by having the client identi y ie 
8 ation in which he wants to express his idea or opinion. The client then 
suis What behaviors are involved and what he would like i. за). De 
ass A ahi ia role-played consistently in the interview until the client can be 
гуе without experiencing any anxiety. Following completion of this 


tas , : Kind: 
SK 0 4 Р : à bal е for other kinds 
t cig, de the interview, assertive training can continu 


erations involving self-asserti i ient's successes at 
asse vations involving self-assertion by the client. The client's successes 


e ine ones Will soon generalize to other situations as well; € "a 
Suse У easier for the client to be assertive on his own 
соо 5 difficulty in school 
achiey Ог example, in working with a client who reports di : 4 5 y 
“Ment, one of the common problems involved is lack of asser 


| STO aii — Г ле the student 
т the ~ behaviors, The counselor may first need 10 observe rhe pen 
“Sstoom setting to identify target behaviors. Tn counting the nun 
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ber of times the student engages in assertive classroom behavior ee 
questions, voicing opinions, engaging in group discussion, giving te 
volunteering for blackboard work, initiating conversations with the teac nes 
etc.), the counselor obtains an accurate idea of the kind of pieces 
behaviors that are most prevalent in the client’s repertoire and the ones the 
student needs most to strengthen. The counselor can then have the client 
demonstrate and practice small steps of such assertive classroom sl aan 
in the interview. When the client is able to demonstrate repeated efforts о 


y P арт : : 4 ractice 
à given behavior within the interview, he should be encouraged to pract 
it on a daily basis in the classroom. 


SUMMARY 
In working with clients, all of whom present somewhat unique hei 
cerns and circumstances, you will find great use for the strategies describe 
in this chapter. However, we would like to make two points of caution. 


i aje 5 à agy a 
First, beginning counselors particularly tend to view a strategy as ? 
panacea or cure-all. No one strat 


egy used in isolation from other ips 
niques or used apart from the basic counseling relationship will prove t 
be that effective, ill 

Second, you must Practice using Strategies. Like all skills. they Sal 
not be as effective when you first start using them, but your skill №! 
grow as you practice, 5 

Finally, keep in mind that counseling is likely to be most effective 
when a number of the: 


d Д зерн ; er 
Se strategies are used in conjunction with each othe 


; А е ; ; 1 
and when the underlying counselor-client relationship contains a high leve 
of respect and trust. 


11 


Being in Relationship 


Despi 
sessions Р the many strategies and techniques utilized in the counseling 
Client Sui client goals and to facilitate the process, the counselor- 
Counselor х 18 the important underlying component. Ultimately each 
With Rte ask himself the question: “What can I be in a relationship 
Ow they Seg df Together. the counselor and client must describe 
Rd acilitative is one another. This chapter deals with different aspects 
tential for relationship. It is designed to assist you in expanding your 
initiating and maintaining the close emotional investment 


"equi 
ПИТ А 
n the counseling relationship. It will help you in developing your 


Indiy; 
Vidua] capacit oe : Бе 2 Е 
y for providing some basic conditions of the relationship. 
c conditions necessary and 


Meier to xs postulated that there are three 
oe а e исе constructive client personality change. Although this 
cay tions do ne combi i empirically, it can certainly be said that some 
telat e said that ea beneficial relationship and others do not. It also 

ions D sum e client is more likely to reach his goals when a good 


Onditi 
io НЕ : 5 " 
ns which have been named as important in the establishment 


125 


126 Being in Relationship 


of an effective counselor-client relationship include unconditional Lance 
regard, accurate empathy, and genuineness.’ Although pein’ gee 
differ on the outcomes of these conditions, most would agree that ii Cam 
relationship is to exist, the counselor must be himself, must value the client, 
and must be able to understand what and how the client is experiencing: 

A constructive counselor-client relationship serves not only to in 
crease the client’s chances of attainment of goals, but also serves asa ae 
tential model of a good interpersonal relationship—one that the client ca 
use to improve the quality of his other relationships, outside the therapy 
hour. 

You can learn more about this by experiencing and discovering 
you can do to establish and offer these conditions to the client. Understan 
ing the client's world and life-space has been stressed in previous ppt 
Accurate empathy implies just this: that your sense of the client's worl 
fits with his picture of himself. This gives the client the feeling you are "In 
touch" with him. Empathic understanding involves two primary steps: 


1. Accurate sensing of the client's world; being able to see things the way 
he does; 


2. Verbal Sharing of your understandings with the client. How do you 
know when the client feels you have understood? The following client 
Tesponses involve some sort of recognition on their part concerning 
the level of your understanding: "Yes, that's it." or "That's exactly 
right." When your client says something like this following one of your 


Tesponses, you are assured that he feels you are following and under- 
standing what is occurring within him, 


D per ee ee eee 


T. Empathy involves verbally sharing with the client an accurate 


of his world, his experience’ 
and his feelings. 


Learning to understand is not an easy process. It involves the capat 
ity to switch from your set of experiences to the experiences of the client 
Seen through hi Я 


the same or similar Новиот y 
с $0 that you can hear not only the obvious. ". 
also the subtle shadings of Which, perhaps, even the client is not yet awar“: 
1C. Rogers, Client-Centered Therapy 


y 
1951) (Boston: Houghton Mifflin Compa” 
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The correct answer to Item 1 is understanding or sensing. 


The first step in developing the art of accurate empathy is to ac- 
knowledge your good intentions—to indicate that you want to understand 
your client. Can you remember the difference in your own feelings: 


l. when someone really seemed to understand what you were saying? 
2. when someone completely misunderstood the experience you shared? 


Misunderstanding is, of course, inevitable in any relationship, sometimes 
including the counseling one. Although it is never as helpful as complete 
Understanding, it is still desirable to convey your desire and effort at under- 
Standing, as in the following interaction: 


Counselor: "If I heard you right you seemed to be really questioning your 
ability and even your desire to love." 

Client: "No that wasn't quite how I meant it." 

Counselor: “I would really like to understand this. Could you share a 
little more about it with me?" 


= OOo 


2. When misunderstanding occurs in the counseling session, it is 


still often helpful to communicate to the client your 


— .founderstand. 


al TN Me eu Ee ee 


recall a 1 ір w our own strong feelings pre- 
d here y 
Спе, y rel ationship 


Ou f i feelings of the ot у 
Selor y Tom hearing the feeling: 
3 ; k ecause their own 
Strop, “forts at understanding the client are blocked b 


empathy У to be heard and understood interfere. несе е 
do no Y also means identifying and resolving your own um oes 
“once Prevent you from understanding and responding to 

"ns of your client. 


Th : 
e А 
Correct answer to Item 2 is intention or desire. 
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i ly ex- 
Understanding alone is not sufficient. You also must rod ei 
ess to the client your sense of understanding about him. Ex ae 
на 15, 1 і і "feeding back 
icati t, a kind of mirror—a g Е 
communication 15, in effec 3 : | у 7 БЕ 
client his feelings just as they are for him, without agreeing or disag n 
reassuring or denying. Accurate empathy involves not only а 
client's feelings, but also some parts of the immediate process. Yn MT 
ple, if the client continually asks many questions, rather than iene S 
of the questions and becoming an information-giver, you can, ск 
i i i nent: 
flect that particular aspect of the process as in the following statem 
"You seem to be asking a lot of questions right now." 
Or: 


"You seem to be wanting a lot of information about this. 


Or: 
Ў А ain about 
"You are asking a lot of questions—I wonder if you are uncertain a 
what to expect.” 
Can you think of other 


; Е imes 
aspects of the process that you sometim 
might want to mirror? Perh 


n а " ts 
aps some of your ideas included statemen 


such as: 
1. "Right now I think what I just said scared you." 
2. "It seems difficult to Bet started today." 
3. "You seem reluctant to talk about these feelings." 
4. 


"You seem to be talking аЬ 
ing on one or two," 


plc o oe er EE 


3. Accurate empath 
that reflects the 


‘ : us- 
out many different topics rather than foc 


y could be compared tog — ru 


client's messages without distortion. 


E Ў ith 
Pathy with your client and wi 
is learning: 

1. to hear the client: 

3 


to let the client know you heard him, 


In the space below, 


list some verb, 
empathic understanding to 


„Лес! 
al responses that would refl 
a client, 


го 
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DISCUSS YOUR RESPONSES WITH SOMEONE. 


The correct answer to ltem 3 is mirror or image. 


А. 
апа one t 


EXERCISES 


ва а > spondent, 
Using triads, with one person as the speaker, one the E until 
he observer, complete the following tasks and then rotate 


ach Person has had an opportunity to react in all three way 


1, The client should begin by sharing a personal concern with the 
Counselor, 
2. The respondent should: 
a. listen to the speaker; 
Б. verbalize what he has heard to the speaker. ; 5 he others 
X The Observer should note the extent to which each of the о! 


andi isunder- 
у А 5 /hether any understanding or mis 
accomplished their task and whether any un 


Standing occurred. 


Foll 
follow; М 


5 k ме (verbally) the 
Wing a brief (5 minute) interaction, complete. (ve ) 


g questions: 
2] 
с: ‘hat you had to say? 
Speaker; Do you fel tne respondent Ban poda this with the 
Did vou feel he understood you? Discuss 
respondent. SES r attempted 
Respondent: Did you let the speaker know you pecu s ib 
to understand? What blocks within yourse 
doing so? seen the speaker and 
Pier. Discuss what you saw taking place between the sp 


respondent. 
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w reverse roles and complete the same process. 
и B. This exercise should be completed with a small group of people 
(minimum: 3; maximum: 10). 


1. Each participant is given a piece of paper and pencil. . 
2. Each participant should complete, in writing, the following sentence: 


"My primary concern about being a counselor is 


(These should be anonymous.) 

3. Papers are folded and placed in the center of the circle. 

4. Participants draw a paper. (If one receives his own, all draw again.) 

5. Starting with one person, each participant reads aloud the concern 
listed; then talks several minutes about what it would be like to have 
this concern. Other participants can then add to this. 


This process goes on until each participant has read and discussed a oa 
cern. NOTE: When discussing the concern, attempt to reflect only you 


understanding about the world of this person with this concern. Do по! 
attempt to give a solution or advice. 


6. Following the exercise, те 
the level of empathic un 
discussion. Sometimes it i 
each other: who showed 
least, etc. Feedback shoul 
behavior change. 


mbers should give each other feedback about 
derstanding that was displayed during i 
5 helpful to have all group members ran 
the most understanding, who showed the 
d be specific so participants can use it for 


RELATING TO THE CLIENT 


Poe SM SHY GENUINENESs, POSITIVE REGARD 

Xpression of Client's Feelings Expression of Counselor's Feelings 
Effective counselor-client relationships mcorporate both aspects of this 
diagram. Many counselors fall into the 


elor's 
trap of “playing the counselor 
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role” by merely reflecting the client's feelings. Limiting your expression to 
this presents several problems: 


1. It creates insecurity; the client is kept in a constantly ambiguous state 
about how you feel. 
2. There is no role model effect for the client. If you can effectively ex- 
press your immediate feelings, it encourages the client to do likewise. 
- There is no source of feedback other than the client's perceptions. 
Expression of your feelings gives the client an idea of how he is per- 
ceived by others. 


w 


Expression of your feelings should not take precedence over under- 
standing the client's feelings. The counseling relationship does not have all 
the mutuality present in many relationships, such as friend to friend, hus- 
band to wife and so forth. Sharing of your feelings is most beneficial when 
It serves one of the three purposes mentioned above. 


a 


4. The facilitative relationship involves your expression of your 


own feelings as well as the feelings. 


ааа 
Before you can express your feelings, you must become aware of 
them. Ask yourself, for instance, what does it mean to be genuine? Can 
Ou tell when you are being yourself or when you are presenting an image 
at is different from the way you actually feel? In order to communicate 
eenuineness to the client you must first learn to get in touch with yourself 
wid your feelings—to become aware of who you are as an individual and 
hat kinds of thoughts and feelings you have. This involves learning to 
Sctiminate between your various feelings and allowing them to come into 
thes awareness without denial or distortion; it means, ie i, tt 
You а You are happy you can acknowledge that you are happy, 
16 angry you can be aware of your anger. — 
Dick , © 298151 you in becoming aware of your own thoughts and feeling 
ap а Partner and spend a few minutes with each other in the exercise r 
o i Encounter,” that appears below.” All you need И 
Sho н | Pen-ended questions as honestly and directly as possible. bo y 
respond to one question at a time. 


T 7 
he correct answer to Item 4 is client's or counselee's. 
— 


nter," A Handbook of Struc- 


ti 21. №. | ims У = r 
aE oe 1 (lowa City, Iowa: Univer- 


i x, J. E. Jones, “Dyadic Encou 
5 Experia yadi 
MY дав Ре tices for Human Relations Training, Vol. 


SSOcig 
SOCiates Press, 1969), pp. 97-107. 
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DYADIC ENCOUNTER EXERCISE 


i i i ilitate getting 
This dyadic encounter experience is designed to facilitate ge а 
to know another person on a fairly close level. The discussion den 
open-ended statements and can be completed at whatever level of s 
disclosure one wishes. 


Му пате 5... 
The reason I'm here 5... 


One of the most important skills in getting to know another pers 
is listening. In order to get a check on your ability to ee i 
your partner is communicating, the two of you should go through the 
lowing steps one at a time. 

Decide which one of you is to speak first in this unit. 


" 3 ^ rec 
The first speaker is to complete the following item in two or th 
sentences: 


When I think about the future, I see myself . . . 


The second s 
has just said. 
accurately. 


певане ОГ. 
peaker repeats in his own words what the first Qe 
The first speaker must be satisfied that he has been hea 


The second speaker then completes the item himself in two or three 
sentences. 

The first speaker paraphrases wh 
the satisfaction of the second speaker. 

Share what you may have le 


аиа 
at the second speaker just said, 


istener with 
arned about yourself as a listener pw 
your partner. (To check your listening accuracy, the two of you may 1 


Б 97 (or 
yourselves later Saying to each other: “Do you mean that... : 
“You're Saying that... .”) 


When I am ina new БЕОНРОГ , 2 ~ 
When I am feeling 


anxious in a new situation, I usually . . . 
(Listening check: ) 


"You're Saying that...” 
The thing that turns me опто 5... 


Right now I'm feeling . n . 

( Look your partner in the €ye while you respond to this item.) 
When I am rejected, I usually . |, 

The thing that turns me off the most is . 

Toward you right now, I fee] . me 

When I am alone, I usually . | 
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(Listening check:) "Do you mean that . . . ?" 
I am rebellious when . . . 
(Checkup:) Have a two or three minute discussion about this ex- 


Perience so far. Keep eye contact as much as you can, and try to cover 
the following points: | 


How well are you listening? 

How open and honest have you been? 

How eager are you to continue this interchange? 

Do you feel that you are getting to know each other? 


Then continue: 


Iove ... 

I feel jealous about . . . 

Right now I'm feeling . . . 

Iam afraid of . . . 

The thing I like best about you is . . . 
Үоџаге . . . 

Right now I am responding most to . . . 


ree MINIM CH TL 


5. A first step in discovering what it means to be genuine is to learn 


to be aware of and express your own 


БИ НИ he a a a 


ideas, and feelings follows after your 
eness of them. This process might also be called aries ot Sr 
disclosure. Self-expression and disclosure are important ways of le us 
Пе client know that you are a person and not just a role; however, veu 
SClosure should be used appropriately and not indiscriminately in t 
Ou 5 4 5 

nseling sessions, 


Expression ughts 
амаг р of your thoughts, 


Self. 


Ci 


The correct answer to Item 5 is feelings or attitudes. 
Ea 


SS eo ie ee ee CN E СЫ 


enuineness 
efully and 


6. Self-disclosure can Ье an important component Es z 
~ pe c 
in the counseling interview as long as if is use 
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It is important not to interpret self-disclosure to mean that the ecd 
selor ought to talk about himself, since the primary focus of the intervie 
is on the client. Thus genuineness does not mean that the counselor re- 
veals his own experiences, ideas, and values. It does mean, however, that 
occasionally it is appropriate and helpful for the counselor to reveal or 
disclose a particular feeling he may have about the counseling session OF 
about the client. The clue to appropriateness is often determined by the 
question: "Whose needs am I meeting when I disclose this idea or feeling: 
the client's or mine?" Clearly the former is the much more appropriate 
instance of the two. 


There are several different kinds of self-disclosure. These include: 


the counselor's own problems 

facts about the counselor's role 

the counselor's reactions to the client (feedback) 

the counselor's reactions to the counselor-client relationship. 


Е ii 


The correct answer to Item 6 is appropriately or with discrimination. 


Usually disclosure in the latter two areas is more productive than 
any disclosure by the counselor pertaining only to himself. Many times 
counselors are tempted to share their own problems and concerns when 
problems. In a few instances the coun- 
ient his concern is not so catastrophic. 
€versal occurs—the counselor is gaining 
€nt research indicates that the counselor 


Similarly, some counse 
the client. Often cl 
the counselor. 


lors are te 


И If- 
‘ » R. "апі A. А. Straumfjorn, “Perceived 5€ 
Disclosure, Mental Health, and Who is Liked j nent,” Journal 0 
Counseling Psychology, 19 (1972), 47-52. VPE нение 
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other ways of responding. Continual client questioning of this sort often 
Indicates that the client is anxious, feels like he's "on the hot seat" and is 
attempting to get off it by turning the focus onto the counselor. There are 
better ways to handle this than by spending the interview disclosing facts 
about yourself! Alternative ways of responding include: 


1. reflecting upon the client's feelings of anxiety: 
"You seem anxious about talking about you now." 


N 


reflecting upon the process: 
“You seem to be asking a lot of questions now.” 


3. making a statement about what you see happening: 
“I think you feel like you've been on the ‘hot seat,’ and asking me 


questions is a good way for you to get off it.” 
C Ne SE ee ee ин НЕ 


7. Self-disclosure and genuineness does not mean that the focus of 


experiences 


the interview is on the 
and concerns. 


Eee d e E на а асас 


Think about yourself in the following instances. 


l. You have a client who describes herself as "shy and retiring." During 
the third interview she says: "I'd like to be like you—you seem so 
Outgoing and comfortable with people. Why don't you just tell me 
how you got that way." Do you consider it appropriate to share then 
Some of your experiences with her? 

2. You have had one particular client for ab à 
After the first session, the client has been at least several minutes late 
for each session and waits until almost the end of the interview to 
bring up something important to discuss. You feel that the client is 
infringing upon your time. This is preventing you from giving your 
full attention and understanding to the client. You have acknowledged 
to yourself that this is bothering you. Is it appropriate then to go 
ahead and express this to your client? 


out seven individual sessions. 


T , 
he correct answer to Item 7 is counselor's or helper's. 


EL c LI MI ME EC NE саа 


8. Take a few minutes to think about yourself as the counselor in 
the two preceding examples. Now write in the space on the next 
Page what you would do in each example for “facilitative 
Senuineness.” 
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up C 


In a very real sense there are no "correct" 
in that each counseling interaction is some 
as the counselor will have to make a decisi 
and every instance, Based on the precedin 
did indicate that it would be more 


answers to these two examples 
what different, Ultimately, you 
on like this for yourself in eac 

g written material, perhaps Po 
appropriate to express your py ве 
se about your experiences in the firs t 
productive ways of helping the wee 
Out yourself. For instance, she wou 


ient: 
role reversa]. You become the op 
‘outgoing and comfortable” Counselor she sees. In t 


not fulfilling his sh 


be more involved 
have her be the * 


Some counselors are able to acknowledge their feelings and to seed 
mine when these can best be expressed in the interview, but are not 507 
how to express these kinds of thoughts and feelings to the client. Self-dis 
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Closure or expressions of genuineness are often characterized by sharing- 
and feedback-type statements *—statements that convey to the client your 
Sense of what is going on and your feeling about it. These kinds of state- 
ments can be illustrated by the following examples: 


“Tam glad you shared that with me.” 
“If that happened to me, I think I'd feel pretty angry.” 
"I don't feel like we're getting anywhere right now." 


WEE ecd ЫС e m io ee R 


9. Statements such as "1 see you doing this and here's how | feel 
about it" and “I see this going on and it makes me feel this 


way” are referred to as (a) and (b) 


А statements. 


Sharing and feedback communicate to the client that you have heard 
9r seen Something going on, and that you have certain thoughts or feelings 
about it and want to communicate these. Sometimes you will want to com- 
ment not only on what you feel about a specific instance or experience but 
15 how you feel about the client. This will be more effective if your 
ae are expressed as immediate ones, that is, expressed in the died 
of ка than the past or future. This is the meaning of keeping the proces: 

relationship in the “here and now,” using what is going on from moment 

Р Moment in each session to build the relationship. It is represented by 
or «Уре ОЁ statement that communicates, “Right now I'm feeling. . . . 
t now we are... . 


igh » 

? experience this “here and now" kind of communication, try to get 
"Ch with yourself this instant. What are you feeling this very mo- 
as you are reading and thinking about this page, this paragraph, this 
©? Write in the space below four or five adjectives that express your 


feelings, Tune into your nonverbal cues as well (body position, rate 
Cath 


Present 


lng, tension spots, etc.). 


na. M E « х : А Pro- 
{ammeg а Н. Higgins A, p. Ivey, and M. К. Uhlemann, "Media Therapy 


1 d i sychology. 
y (1970 )Арргоасћ to Teaching Behavioral Skills," Journal of Counseling Psycholog 
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The correct answers to Item 9 are (a) sharing and (b) feedback. 


Other examples of sharing kinds of responses are: 


Client: "Its hard for me to say so but I really do get a lot out of 
these sessions." 


Counselor: "That makes me feel good to hear you say that." 
or 
"I'm glad to know you feel that way." 


Note that in the counselor's Sharing statements the communication 
is direct —it focuses оп the counselor's feeling and on the client. It is spe- 
cific and not generalized as in the following comment: 


"I hope most clients would feel the same way." 


Such statements should avoid the trap of "counselor language." To always 
begin a sharing and/or feedback statement with “I hear you saying" OT 


"It seems that you feel" or “I feel that you feel” gets wordy, repetitive, 
and even phoney, Say exactly what you mean. 


T a eee DRE 


10. Feelings expressed by the counselor in sharing statements are 


immediate when expressed in the —  — 1. 
Now, with a 
are direct, specific, 
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The correct answer to Item 10 is present or here and now. 


When sharing statements reflect the expression of the counselor's 
thoughts and feelings, feedback statements incorporate a description of 
а behavior as well. Some examples of feedback type statements 
We: Counselor: "When you are continually late to the sessions (client 
behavior) I feel it is a loss to both of us” (counselor feeling); or, ae 
wp talk about school your face really lights up,” (client behavior) and 
tea me feel good to see you so happy about that” (counselor reac- 


You d. that these examples have sev- 
roba are aware as you read, 
^ и. ack processes. Such state- 


Cra " fg ; Р 
i Characteristics fundamental to effective feedba 


r š 
ents express a fecling acknowledged and owned by the counselor, as m 
e 3 «t У 
Cn something happens, 1 feel thus and so." or when I see you — —- 
Thao _, I think- 


oidi E. ; à t accuse or 
bl ^Y avoid judgment and evaluation. Most of all they do no 


Me as in the following statement: "You are a real Ed ies Se 
se pne you are always late." In other words, they Lost он 
in Pelis of the other person involved in the relations ee a "parent- 
inp» СПУ feedback statement docs not contain gis A r attitude the 
other» Scolding statement. It also should concern a 2 ње e be helpful 

rj Person has the capacity to change or modify. ae " 

‘stance, to use the following kind of feedback statement: 


“Ij у ing about 
l just don't like the way you look. Why don't you go do something abou 


your Complexion?" 
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Feedback is usually more effective when solicited. Thus, oma 
statements that relate to the client’s goals or to aspects of the ee 
relationship may be better received by the client because of his invo! we 
ment in this. In any case, though, you can determine the effects of iin 
feedback by the client's reaction. If he is defensive, gives detailed foe 
tion or justification, or makes strong denials, this is a clue that your fee 
back was not solicited and that perhaps you have touched on an issue m 
soon. At this point the client needs an indication of your support an 


acceptance. It is also helpful to mirror the process that you see occurring 
as in the following statement: 


“When I expressed m 


y reactions about our not getting anywhere today. 
I felt you didn’t want 


to hear that.” 


Now with a partner, try some feedb. 
the characteristics describe 


sponses include a descripti 
reactions to it. For example 


ack type statements that meet 
d in the preceding section. Be sure your ге- 
On of your partner's behavior as well as your 
» you might say something like: 


"I appreciate (your feeling) your taking the time to talk with me (his 
behavior) .” 


List the feedback statements you make to him or to her. What are the 
effects on you? 


on the other person? on the relationship? 
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Show positive regard is to express appreciation of the client as a unique 
and worthwhile person. 


11. The expression of positive regard, a sense of real 


for the client, can have powerful effects 
in enhancing the counselor-client relationship. 


E E. C 


_ Think for a few moments about several of your existing relation- 
Ships. Choose several that you would describe as good interpersonal rela- 
tionships. Also think about a few poor ones. Can you determine any miss- 
ing elements in the latter relationships? Chances are your feelings about 
the other person in the good relationships are more positive. Liking an- 
other person has almost a circular effect. For instance, when you value a 
client, your sense of liking will be communicated to him; this alone will 
enhance his feelings for himself and add to his appreciation of himself as 
а worthwhile human being. Counselors typically discover that a better 
relationship exists with those clients they describe in positive terms. Think 
now of one of your clients (or a friend) with whom you have some diffi- 
culty relating. How do you describe this person? Is it primarily a positive 
ОГ negative description? If you said “negative” you are focusing on the 
individual's limitations. Sometimes this has to be expressed to the client 
(or friend) in order to permit feelings of positive regard to develop. Think 
again of the same person. This time identify two or three strengths of the 
Person. Sometimes thinking of a client in this way can increase your sense 
ОЁ positive regard. 
Think of expressing this to the client: (a) those limitations that may 
Ocking your sense of liking for the client and (b) those strengths that 
ine ase your appreciation for the client. The following steps may assist you 

Xpressing this: 


be bl 


a dialogue in which you 
sense of positive regard. 
What does he say 


l. Picture the other person in your mind. Begin 
express what it is that is interfering with your 
Now reverse the roles. Become the other person. 
in response? Then what do you say? 
Complete the above process again. 
you see in the other person; what yo 
Verse the roles. Become the other person. 
Then what do you say? 


This time express the strengths 
u appreciate about him. Again re- 
What does he say in response? 


Thi | 
expe exercise can be used with any client for whom you have difficulty 
lencing positive seid. 
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The correct answer to ltem 11 is appreciation or valuing. 


UI o e нар se dr ET 


12. Take a few minutes to think of a person with whom you are 
currently in relationship and for whom you experience "posi- 
tive regard." What kinds of things do you do to express your 
feelings of positive regard for this person? Jot them down. 


ously share feelings of reg. 
can be learned. 


People close to you—perhaps your 


Spouse, parent, child, neighbor, or friend. Then respond, іп 
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writing, to the following questions: What is your level of ex- 
pression of positive regard to these people? How often do you 
say things like: | like you; It’s nice to be with you; You're good 
for me; І enjoy you; and so forth? 

What is your feeling when you do? What is the effect on the 
other person? If your expression of these kinds of statements 
is infrequent, what might be holding you back? 

Either now, or later, seek out someone you like and try to ex- 
press these kinds of feelings to the other person. Then think 
again about the above questions. Share your reactions with 
your partner. 


NO EE MERE RR E 


In doing this you probably have noted that warmth and inar 
PE are expressed both nonverbally and verbally. Nonverbally, you sho 
Т You might in fact think 


15 by facial expression, smiling, and eye contact. se 

Пана entire nonverbal stance as communicating à Sense of ent шна 
e other person. In counseling, positive regard is sometimes seen w | 

i Physical posture of the counselor mirrors that of the client. Ae | 
express your feelings for another person by statements that reflec 


as і 
ы. Of caring and affection, best described, perhaps, by the word nur. 
псе, 
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M LIC LL LU m LB MA) 


E f- 
14. Verbal expressions of positive regard may be described as a 


fectional 


-= 


i the 
Affectional nurturing statements can have a strong effect on Не 
client and on the relationship. They are most effective when used Med 
tively and sincerely. You probably know the feeling you have about so 


; A у 5 i ect 
one who always is Saying nice things—these statements lose their eff 
when used constantly, 


The correct answer to Item 14 is nurturance or caring. 


Some examples of affectional nurturing statements are as follows: 


Client: “I know I shouldn't do that because at those times I'm ИМ 
yet it's hard for me to always do everything for her first, bü 
I am selfish and that’s an even worse way for me to be. 
Counselor: “I like you even when you're selfish.” 


Client: (crying) “I'm sorry I'm crying. They (parents) tell me I is 
а baby for doing it, but | am so worried, but uh, I'll try n 
to do it.” 

Counselor: 


"It's all right for you to cry with me.” 


Try to think of some affectional nurturing statements on your own. List 
them below. 


је 
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It has been observed that the counseling relationship should contain 
the best elements of any effective interpersonal relationship. A facilitative 
counseling relationship serves as a model that the client can use to improve 
the quality of relationships outside the counseling room. 

The counselor must initiate those qualities that generate and main- 
tain the relationship process. Although the behaviors presented in this 
chapter can be learned and incorporated into your style and repertoire, 
"that's not all there is." The integral human element of the counseling 
relationship cannot exist by the counselor's mechanical manipulation of 
Certain behaviors at given points. The relationship with each client con- 
tains its own uniqueness and spontaneity that cannot be systematically 
controlled prior to its occurrence without the loss of both sincerity and 
humanness. And, after all, isn’t that what people are all about! 
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Considered to be two primary qualities of the authentic counselor. 


Rocers, CARL. Boston: Houghton Mifin Company, 


1951, 


Client-centered Therapy. 


2 conditions 
Rogers discusses and illustrates the use of NE dye cond. Ha 
9f accurate empathy, genuineness, and unconditiona m rene 
claborates on the uses of these attitudes not only to create 


i ; i e" in the 
relationship, but also to promote "constructive personality chang 
Client, 


12. 


Implementation of 
Counseling Skills 


à been covered in the previous chapters. As you 
» you may conclude that it is impossible to remember 
me beginning counselors report 


he client must be able to feel that you 
focusing upon the client, you are 
ills you have learned. This may sound 
phenomenon is similar to the 
how he walks, The harder he 


146 
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debilitating for many beginning counselors. This is a temporary effect, 
however. As you see more clients, you will think less about some of the 
fears with which you began. This reduction of fear will permit you to 
return to the rcal business of counseling. You will need to assess your style 
and its effect upon your clients. If possible, you should have someone 
Supervise your sessions from behind a one-way mirror. In case this isn’t 
Possible, then you might tape-record your interviews and listen to the tape 
12 to 24 hours after the session. You will be amazed at the amount of 
material you missed during the session, but which is abundantly clear in 
the re-run. But self-evaluation is more than listening to a re-run of the 
session. It is at this point that you can afford to be critical of your applica- 
tion of counseling skills. Toward this end, two approaches to evaluation will 
be described. The first, self-evaluation, is intended to be used when there 
is no other person available to help you assess your skills. It is a more global 
evaluation but will help you to examine your personal input into the session. 


SELF-EVALUATION 


The Counselor Self-rating Form will help you in your assessment 
of the conditions operating within you as you counsel.’ It is divided into 
three parts: Fear of Failure, Fear of Losing Control, and Need for Struc- 
ture. You will notice that the items under each division are to be scored 
9n à scale from 1 to 10. Record your self-evaluations of the items for the 
first client you see іп the column, labeled “First Client.” After completing 
this first rating, set the form aside. Upon seeing your fifth client, re-rate 
the items in the column labeled “Fifth Client.” At this point you will be 
able to identify areas that need further attention from you. Where you find 
4 Particular item that you know to be a trouble spot, identify a goal for 
Yourself to help you alleviate this problem. Secondly, list the action steps 
that wil] Permit you to achieve the goal. For example, if you find that you 
are Continuing to worry about the client's getting upset (Item 3, Fear of 


allure), you might identify as your goal: 


GOAL: qu permit the client to cry (or get angry, etc.) without feeling that 
it is my fault. 
ACTION sTEps. 
1. To identify the client's emotional response and relate it to his other 
Tesponses in the interview. 


2. To identify the relationship between the client's emotional response 
and conditions in his world that would produce such a response. 


origi С Self-rating Form is adapted from a classroom group leader self-rating form 
nally developed by William A. Poppen, The University of Tennessee. 
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COUNSELOR SELF-RATING 


Rate yourself from 1 to 10 on each item. 


1 = not like you 
10 = much like you 


І. Fear of Failure: 


Ist Client — 5th Client 


=_= Often I ask а question instead of responding to 
my perceptions of the client. А 3 
———— As soon as the client expresses a negative feeling 
I change the subject. h 
Т — When the client gets upset I want to smoot 
things over. ; 
7 —7 — It is difficult for me to confront the client. 
— S —————— The tape recorder bothers me. 
——— — I worry about being observed by my supervisor. 
007.0 — I would hate to do the wrong thing. 
pue beant imagine myself being a successful counselor. 
GOAL: 
ACTION STEPS: 


П. Fear of Losing Control 


Ist Client — 5th Client 


I talk for more than half of the interview. 


— — 1 anticipate what the Client might say and say it 
for him or her. 


I'm bothered a lot by the thought that interviews 
are not very helpful. 


Implementation of Counseling Skills 149 


There are certain topics I feel uneasy about letting 
the client discuss. 

I usually introduce a topic for the client at the 
beginning of an interview. 

Continuity is very important to me; I try to keep 
the client on similar topics from one interview 
to the next. 


GOAL: 
ACTION STEPS: 


Ш. Need for Structure 
Ist Client — 5th Client 


I can hardly stand it when I don't understand 
what the client says. 

mM — — —— It irritates me when the client rambles. 

== — — — — I don't know what to do when the client doesn't 

identify a problem. 

find myself giving new clients many details con- 

cerning the interview, taping, etc. 

am unsure about when to deal with feelings and 

when to focus on behaviors. 

o CE: — — . .. | often feel I have to initiate topics to keep the 
interview going. 

E _______ I'm bothered by the thought that counseling with 
some clients seems to have no purpose. 

que —_____ Specific behavioral goals bother me. 


GOAL; 


| 
| 


| 


ACTION STEPS; 


SUPERVISOR EVALUATION 


itl DM Counselor trainees view the opportunity for supervision as a 
ale essing. They know that their performance has "blind spots" that 


mo Sten a K 
Vulneraby easily identified by an observer. On the other hand, they feel 
lervie 5 with: die prospect of having someone view and assess their 


Ww. behavior, particularly when they cannot see that person. There 


— S 
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are no easy solutions to this problem. Learning to feel pu 
your supervisor is uniquely a function of your own goals and the : и 
мог 5 awareness of your discomfort. Therefore, you must identify t e у 
plications of your counseling goals in terms of your own risk-taking, an 
you must be prepared to communicate your fears to your supervisor. е 
The Counseling Strategies Checklist is suggested as one means O 
assessing your performance. It is divided into categories that conform to 
the several skills chapters in this text. The supervisor may want to use parts 
of the Checklist for each interview, rather than attempting to complete Hm 
total checklist each time you are observed. The Checklist provides a poin 
of departure for you and your supervisor to discuss the progress of the 
interview, and your input and its effect upon your client. 
One further point might be made in reference to the use of the super- 
visor evaluation. In Chapter 8 it was mentioned that the counselor often 
encounters "blocks" as he attempts to respond to his client. He may be able 
to identify quite accurately the feeling the client is describing, but Es: 
not be able to respond to that feeling. This would probably be describe 
by the Freudians as counter-transference. When the client talks about 1 
Problem that is also a problem for the counselor, he may feel unqualifie 
to respond, or he may be overwhelmed by his own feelings and unable to 
Tespond. It is at this point that a Supervisor can be most helpful in gees 
ing the counselor, helping him to work through his own feelings, ац 
сап manage his feelings the next time the sit- 


identifying Ways in which he t 
uation arises, To receive this assistance from your supervisor, you mus 
wn blockage. 


acknowledge to him your o 


Using the Counseling Strategies Checklist 


CSC is scored by circling the most Baar 
9, or N/A (not applicable), The items are worde 
Such that desirable resp 


onses are Yes or N/A: No is an undesirable re- 
sponse. 


Each item in the 
Tesponse, either Yes, N 


, the two 
l j Ў gs. Where noticeable deficien- 
cles exist, you and the supervis identify a goal or goals that will 
uld list two or three Action Steps 
After three or four more interviews. 


ain, and compare the two sets of rat- 
t progress was evident. 


u ар, 
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COUNSELING STRATEGIES CHECKLIST 


Part l: Counselor Reinforcing Behavior (Nonverbal) 


1. The counselor maintained eye contact with the client. 
Yes No N/A 
. The counselor displayed several different facial expressions during 


the interview. 
Yes No N/A 


3. The counselor's facial expressions reflected the mood of the client. 
Yes No N/A 
4. The counselor often responded to the client with facial animation and 


N 


alertness. 
Yes No N/A 
5. The counselor displayed intermittent head movements (up-down, side- 


to-side). 
Yes No N/A 


6. The counselor refrained from head-nodding when the client did not 
pursue goal-directed topics. 


Yes No N/A 
7. The counselor demonstrated a relaxed body position. 
Yes No N/A 


8. The counselor leaned forward as a means of encouraging the client to 


engage in some goal-directed behavior. 
No N/A 


Yes 
9. The counselor demonstrated some variation in voice pitch when 
talking. 
Yes No N/A 
10. The counselor's voice was easily heard by the client. 
Yes No N/A 


11. The counselor used intermittent one-word vocalizations (“mm-hmm”) 
to reinforce the client's demonstration of goal-directed topics or be- 


haviors. 


Yes No N/A 


Counselor Reinforcing Behavior (Verbal) 


12. The counselor usually spoke slowly enough so that each word was 


easily understood. 
Yes No N/A 


13. A majority (60% or more) of the counselor’s responses could be 
r than monosyllabic phrases. 


categorized as complete sentences rathe 
N/A 


Yes No 
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14. The counselor's verbal statements were concise and to the point. 
Yes No N/A 
15. The counselor refrained from repetition in his verbal statements. 
Yes No N/A "n 
16. The counselor made verbal comments that pursued the topic intro- 
duced by the client. 
Yes No N/A 
17. The subject of the counselor's verbal statements usually referred to 
the client, either by name or the second person pronoun, "you. 
Yes No N/A 
18. A clear and sensible progression of topics was evident in the coun- 
selor's verbal behavior; the counselor avoided rambling. 
Yes No N/A 
PART II: 


Opening the Interview 


1. In the first part of the interview, 


nonverbal gestures (smiling, he. 
help put the client at ease. 
Yes No 


the counselor used several different 
ad-nodding, hand movement, etc.) to 


N/A 
2. In starting the interview the counselor remained silent or invited ibe 
client to talk about whatever he wanted, thus leaving the selection 
of initial topic up to the client. 
Yes No N/A 
3. After the first 5 minutes of the interview, the counselor refrained from 
encouraging social conversation. 
Yes No N/A 
4. After the first topic of discussion was exhausted, the counselor ге- 
mained silent until the client identified a new topic. 
Yes No N/A 
5. The counselor provided structure (information about nature, purposes 
of counseling, time limits, etc.) when the client indicated uncertainty 
about the interview, 
Yes No N/A 
6. In beginning the initial interview, the counselor used at least one of 


the following structuring Procedures: 


a. provided information about taping and/or observation 
b. commented on confidentiality 
c. made remarks about the Counselor's role and purpose of the 
interview 
d. discussed with the client his expectations about counseling. 
Yes 


No N/A 
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PART Ill: Termination of the Interview 


tv 


6. 


The counselor informed the client before terminating that the inter- 


view was almost over. 
Yes No N/A 


- The counselor refrained from introducing new material (a different 


topic) at the termination phase of the interview. 
Yes No N/A 
The counselor discouraged the client from pursuing new topics within 
the last five minutes of the interview by avoiding asking for further 
information about it. 
Yes No N/A 
Only one attempt to terminate the interview was required before the 
termination was actually completed. 
Yes No N/A 
The counselor initiated the termination of the interview through use 
of some closing strategy such as acknowledgment of time limits and/or 
summarization (by self or client). 
Yes No N/A 
At the end of the interview, the counselor offered the client an op- 
portunity to return for another interview. 


Yes No N/A 


PART IV: Goal Setting 


t9 


The counselor asked the client to identify some of the conditions 
surrounding the occurrence of the client's problem (When do you 
feel 2y. 
Yes No N/A 
The counselor asked the client to identify some of the consequences 
the client's behavior (What happens when you 
?). 
Yes No N/A 
The counselor asked the client to state how he would like to change 
his behavior (How would you like for things to be different?) 
Yes No N/A 
The counselor and client decided toget/rer upon counseling goals. 
Yes No N/A 
The goals set in the interview were specific and observable. 
Yes No N/A 
The counselor asked the client to verbally state his commitment to 


resulting from 


work for goal achievement. 


Yes No Bn 
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10. 


12; 


13, 


If the client appeared resistant or unconcerned about achieving 


change, the counselor discussed this with him. 
Yes No N/A 


. The counselor asked the client to specify at least one action step he 


might take toward his goal. 
Yes No N/A 


. The counselor suggested alternatives available to the client. 


Yes No N/A 


The counselor helped the client to develop action steps for goal at- 
tainment. 


Yes No N/A 


· Action steps designated by counselor and client were specific and 


realistic in scope. 


Yes No N/A 
The counselor provided an opportunity within the interview for the 
client to practice or rehearse the action step. 

Yes No N/A 
The counselor provided feedback to the client concerning the execu- 
tion of the action step. 


Yes No N/A 


- The counselor encouraged the client to observe and evaluate the 


Progress and outcomes of action steps taken outside the interview. 
Yes No N/A 


PART V: Counselor Discrimination 


- The counselor followed clien 


- The counselor verbally acknow; 


The counselor's responses were usually directed toward the most im- 
portant component of each of 


the client's communications. 
Yes 


No N/A 
t topic changes by responding to the 


Primary cognitive or affective idea reflecting a common theme in 


each communication, 
Yes 


No N/A 
- The counselor usually identified and Tesponded to the feelings of the 
client. 
Yes No N/A 
The counselor usually identified and responded to the behaviors of 
the client. 
Yes No 


N/A 


ledged several (at least two) client 
nonverbal affect cues. 


"Ss No N/A 


12: 


. The counselor encouraged 


. Several times 
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The counselor encouraged the client to talk about his feelings. 
Yes No N/A 
The counselor encouraged the client to identify and evaluate his 


actions. 
Yes No N/A 


. The counselor discouraged the client from making and accepting 


excuses (rationalization) for his behavior. 
Yes No N/A 
The counselor asked questions which the client couldn’t answer in 
a yes or no fashion (typically beginning with words such as how, 
what, when, where, who, etc.). 
Yes No N/A 
Several times (at least two) the counselor confronted the client with 
a discrepancy present in the client's communication and/or behavior. 
Yes No N/A 
Several times (at least two) the counselor used responses that sup- 
ported or reinforced something the client said or did. 
Yes No N/A 
The counselor used several (at least two) responses that suggested 
a course of action the client had the potential for completing in the 
future. 
Yes No N/A 
Sometimes the counselor restated or clarified the client's previous 


communication. 
Yes 

The counselor us 

ambivalent and conflicting feelings of the client. 


Yes No N/A 
discussion of negative feelings (anger, fear) 


No N/A 
ed several (at least two) responses that summarized 


expressed by the client. 
Yes No N/A 
(at least two) the counselor suggested how the client 


might feel about a particular topic. 


Yes No N/A 


PART VI: The Process of Relating 


l. 


2: 


nts that reflected the client's feelings. 


The counselor made stateme 
N/A 


Yes No | р 
The counselor responded to the соге of a long and ambivalent client 
statement. 
No N/A 


Yes 
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10. 


. The counselor made attempts to verb. 


- When the counselor's nonver 


- The counselor answered di 


r 5 r лана, 
The counselor verbally stated his desire and/or intent to understan 


фи. No N/A 


тоннан агана 
The counselor made verbal statements that the client reaflirmed with 


out qualifying or changing the counselor's previous response. 

Yes No N/A 
ally communicate his under- 
standing of the client that elicited an affirmative client response. 
(“Yes, that’s exactly right,” and so forth). 

Yes No N/A 


Y ^ d T eater 
- The counselor reflected the client's feelings at the same or a gre 


level of intensity than originally expressed by the client. 


Yes No N/A 


Р " " ; ^ ж in- 
+ In communicating understanding of the client's feelings, the cou 


HA праве | "S ication, 
selor verbalized the anticipation present in the client's communica м 

" i e. 
i.e., what the client would like to do or how the client would like to 


Yes No N/A | А 
+ The counselor frowned when he didn't understand what the client was 
saying. 
Yes No N/A 
- The counselor verbalized his confusion or misunderstanding to the 
client. 
Yes No N/A . 
The counselor nodded When agreeing with or encouraging the client. 
Yes No N/A 


certain or disagreeing, the с 


Ounselor verbally acknowledged this to 
the client. 


Opinion or reaction. 


No N/A 
The counselor encouraged discussion Of statements made by the 
client that challenged the counselor's knowledge and beliefs. 
Yes No N/A 
+ Several times (at least twice) the counselor shared his own feelings 
with the client, 
Yes No N/A 
5 At least one time during the Interview the counselor provided specific 
feedback to the client. 
Yes No 


The counselor encouraged the cli 


concerning the counselor and th 
Yes 


ent to identify and discuss his feelings 
е interview. 


No N/A 
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17. The counselor voluntarily shared his feelings about the client and 
the counseling relationship, 
Yes No N/A 
18. The counselor expressed his reactions about the client's strengths 
and/or potential. 


Yes No N/A 
19. The counselor made responses that reflected his liking and apprecia- 
tion of the client, 
Yes No N/A 


It is now time for us to terminate our relationship with you. The in- 
tensity that has gone into our efforts to record some meaningful sugges- 
tions makes it difficult now for us to let go. We have had this feeling 
before, when we entered the termination phase of a counseling relation- 
ship. You will experience the feeling also, as you move into the counseling 
Profession. It is a sweet-and-sour consequence to achieve your goal only 
to find that achievement meant the end of a pleasant task. 

We would like to make one final pitch as we conclude. If you are to 
make a difference in your helping relationships with others, it means help- 
ing others to change their lives in such a way as to make the consequence 
Of their living more satisfying. You and your clients are more likely to 
Succeed if you set down goals that are relevant to the client’s concerns, 
develop Strategies that are determined by those goals, and finally, assess 
your Progress continually as you work together toward those goals. We 
Wish you well. 
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"Much of the information contained in this 
book has grown out of the recent research in 
counseling and human behavior... . Lines of 
research led us to conclude that counseling 
and therapy are more than the establishment | 


of therapeutic conditions.” : 
Harold Hackney and Sherilyn Nye 


COUNSELING STRATEGIES AND OBJECTIVES isa A ren | 
book for the Counselor-trainee, paraprofessional, or menta 
health or social worker. It begins where other books leave 
off and states in Clear terms what all too often is left to as- 
Sumption. Theory is translated into practical guidelines 


nd Й, 
that show how to unify concepts that appear unrelated a : 
confusing to the beginner. 


or is helped with the first client inter- ў 
Strategies соттоп to all Sie. 
bed, emphasizing skills, behavior, an 


Views. Basic Skills and 
approaches are descri 
relationships, 


The book is easil 
tion. Practical e 
er's grasp of th 
understanding 


Y adapted to self-instruction and self-evalua- 
xercises and illustrations reinforce the read- 
e material and help him to achieve a broad 
of the art of counseling. 
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